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ABSTRACT
Emotional Intelligence: An Essential Ingredient for Principals to Successfully
Implement the Big Picture Learning 10 Distinguishers
by Amos Nugent III
Purpose. The purpose of this mixed methods descriptive case study was to explore and
describe the importance of self-awareness, self-management, social awareness, and
relationship management EI characteristics as perceived by principals when
implementing the 10 learning distinguishers of Big Picture Learning (BPL) schools’
conceptual framework in order to support the academic success of ninth- to 12th-grade
students attending BPL alternative education schools in the Southwestern United States.
Methodology. This mixed methods research design used qualitative and quantitative data
to analyze the research questions regarding the importance of EI characteristics when
supporting student academic success according to alternative education principals. The
study combined 2 methods, surveys, and interviews in a sequential manner. The
population for the study included current principals of BPL alternative education schools.
Findings. Through their surveys, principals rated all 4 EI traits as essential or important
when implementing the 10 distinguishers but prioritized them in the following order from
most to least important: self-management, relationship management, social awareness,
and self-awareness. In contrast, principals elaborated on the importance of the 4 EI traits
during their interviews in the following order of most frequently to least frequently:
social awareness, self-awareness, relationship management, and self-management.
Conclusions. Principals perceive all 4 EI traits (i.e., self-awareness, self-management,
social awareness, and relationship management) as essential or important when
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implementing the BPL 10 distinguishers. However, the EI characteristics of selfconfidence, integrity, knowing how to read an audience, and cultivating purposeful
relationships surfaced as the most essential above all others within their respective EI
trait areas.
Recommendations for Action. Alternative education school leaders in general and BPL
school leaders in particular must use the research presented in this study as a
comprehensive reference manual specific for the undisclosed leadership responsibilities
inherent within their job. Researchers should replicate this study in other Big Picture
regions around the country to compare the principal perceptions on the importance of EI
characteristics in those regions with the perceptions of principals within the Southwestern
United States or other types of alternative education schools.
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CHAPTER I: INTRODUCTION
In America today, there are many challenges facing the education system that are
not too different than the conditions the country was facing back when A Nation at Risk
was released in 1983 by The National Commission Excellence in Education, detailing the
leading causes of the United States falling behind other developed nations around the
world. In spite of this report, many students have dropped out, acted out, and driven
parents and guardians to their wits end dealing with these behaviors, because they are
disengaged from the archaic instructional models used in schools that have not kept up
with current times and are neither relevant to their interests nor are responsive to their
volatile life circumstances (Washor & Mojkowski, 2014). Fewer and fewer students are
finding success in the traditional educational system. As such, those students who yet
want a high-quality but different learning experience are now exploring their educational
options, some voluntarily and others involuntarily (Association of California School
Administrators, n.d.).
For the last 25 years, Big Picture Learning (n.d.-b) schools have provided highquality, alternative learning experiences for students across the country and around the
world based on their one-student-at-a-time instructional design that has produced
noteworthy academic success in many different areas. From improved attendance,
enhanced behavior, and increased parent engagement to higher graduation and college
enrollment rates as well, these outcomes are the result of passionate educators diligently
implementing the Big Picture Learning (n.d.-a). As a focal point for Big Picture
Learning, 10 distinguishers are used in its conceptual framework for facilitating
transformational change in students who were floundering at their previous schools.
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Each Big Picture school is unique and very distinct from every other Big Picture school
in a variety of ways, yet the 10 distinguishers unify them all toward a common goal and
common outcomes for the students they serve.
Personalized learning is a consistent practice among Big Picture Learning schools
that bring the 10 distinguishers to life. Mercadal (2019) explained personalized learning
as a “pedagogical philosophy and practice that focuses on the learner and aims to provide
tailored learning experiences [for] each learner. Personalized learning recognizes the
uniqueness of each student and emphasizes learner self-direction and responsibility to
achieve a successful learning experience” (para. 1). In Big Picture Learning schools,
teachers, commonly known as advisors, implement personalized learning, build
community, and maintain a nurturing and collaborative culture with their students in
order to facilitate their students’ academic success according to the example modeled by
and support provided by their site principal.
Similar to other schools, the principal of a Big Picture Learning school is a “lead
learner who models learning [and] shapes the conditions for all to learn on a continuous
basis” (Fullan, 2014, p. 9), which also includes maintaining a strong school culture at all
times. Principals must connect with and grow their staff intellectually, socially, and
emotionally in order to help each person continually refine his or her ability to advance
academic success for all students (Fullan, 2014). Likewise, Davids (2016) suggested that
principals must commit to developing themselves in these same areas as well, especially
their emotional intelligence (EI), because this skill is essential to working with people,
accomplishing all of their goals, and meeting all of the expectations placed upon them.
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Salovey and Mayer (1990) described EI as the ability to make an “accurate
appraisal and expression of emotion in oneself and in others, the effective regulation of
emotion in self and others, and the use of feelings to motivate, plan, and achieve in one’s
life” (p. 185). According to this definition, it is clear that EI is important to effectively
reengage and personalize the learning experience for students voluntarily or involuntarily
removed from the traditional educational system because educators must first be able to
understand and transform the often-unfavorable emotions, opinions, and attitudes of these
students toward school. Students will only achieve academic progress after this
transformation has occurred, but without consistent reinforcement, this transformation
can easily begin to fade because of the turbulent life circumstances with which so many
of these students contend. This reality suggests that leaders must possess a high degree
of EI and project their EI to and through their teams so they in turn can mirror and
maintain the conditions necessary to accomplish the desired outcomes with their students.
Kouzes and Posner (2002, 2007) confirmed that people must first have a robust
command of their own emotions and beliefs before they can seek to understand or engage
others. As such, principals should be able to recognize, comprehend, apply, and regulate
their emotions in order to make sound judgements that will influence the school’s level of
achievement (Caruso & Salovey, 2004). Davids (2016) commented that in many
respects, the field of education has not institutionalized this practice as a uniform
expectation for its leaders. In contrast, the prominence of EI within principals of Big
Picture Learning schools is often overlooked in how they lead the implementation of the
10 distinguishers on their campuses in order to help their alternative education students
experience academic success.

3

Background
Historical observations reveal that “family and community contribute very
substantially to poor scholastic performance” and “schools themselves contribute to the
educational failure of many children and youth” (Costin, 1968, p. 282). With respect to
family and community, Costin (1968) recognized cultural deficiencies, family instability,
inadequate and overcrowded housing, and growing up in slum ghettos as specific
variables that can impact student outcomes. Costin further noted that racial and
economic segregation, belief in the limited potential of underprivileged youth, ineffective
practices that do not resolve aberrant behavior issues, and limited communication with
the surrounding community and the homes of its students are all actions perpetuated by
schools that impact student outcomes. Consequently, the prevalent influences of family,
community, and the schools that students attend are documented factors of interest that
impact student outcomes. Moreover, Goldberg (1964) previously recorded some of these
same influences in her appraisal of disadvantaged students when she noted that
as teachers in slum schools look at their pupils, they see many children who are
discouraged and defeated, even in the early grades, children who express their
alienation from the school and the society it represents by aggressive acting-out
behavior or by a kind of tuned-out lethargy and listlessness. (p. 167)
In response to these circumstances, Goldberg shared that it is not uncommon for teachers
to discount these students as hopeless, too unintelligent for teaching, and as wastes of
time and resources that smarter, more motivated students deserve.
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Theoretical Framework on Factors That Impact Student Outcomes
An investigation of literature revealed that Epstein’s (1996) framework offered
multiple solutions to many of the prominent factors impacting student outcomes. Joyce
Epstein has earned national recognition as a leading researcher and practitioner in the
field of school, family, and civic alliances, and her work has informed many researchers
as they applied her theory, framework, and approach in their own research. The insight
Epstein provided on overlapping spheres of influence guides the application of the six
types of involvement by school action teams to help them develop comprehensive
partnership programs that incorporate community support for families and improve
multiple outcomes for the school. Epstein found the following to be true:
There are many reasons for developing school, family, and community
partnerships. They can improve school programs and school climate, provide
family services and support, increase parents’ skills and leadership, connect
families with others in the school and in the community, and help teachers with
their work. However, the main reason to create such partnerships is to help all
youngsters succeed in school and in later life. (p. 43)
As a result, schools should consider the six types of involvement in order to
address some of the major factors that influence student outcomes. Furthermore,
McNeal’s (1999) framework for the conceptualization of parent involvement as social
capital extends this assertion “and examines how various dimensions of parent
involvement affect cognitive outcomes (e.g., science achievement) and behavioral
outcomes (e.g., truancy and dropping out)” (p. 119). This framework establishes that
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parent involvement, student attendance, and student discipline are some of the most
significant variables that influence student outcomes.
Alternative Education in the United States
Alternative education in America has changed dramatically in recent years. As
such, a growing number of researchers have investigated topics related to improving
student outcomes in alternative education schools. While some researchers such as
Ouellette and Wilkerson (2008) who studied parent engagement, Abbott (1994) who
surveyed student attendance, and Farkas et al. (2012) who examined student discipline
focused on the effects of several key factors and their impact on student outcomes in
isolation, other researchers have evaluated a few of these factors collectively. McConnell
and Kubina (2014) assessed parent engagement and student attendance, while Hendron
and Kearney (2016) investigated student attendance and student discipline. Based on
their findings, these are significant factors that impact student outcomes in alternative
education settings.
Personalized Learning
According to S. Jenkins, Williams, Moyer, George, and Foster (2016),
personalized learning provides a tailored instructional experience for students that is
aligned to their interests, paced according to their ability, and establishes a clear pathway
for knowledge mastery and future learning. Sereno (2018) surmised that personalized
learning is a student-centered instructional practice, while Haynes et al. (2016) added that
it is focused on strengthening learner agency; learning that student’s view as pertinent,
appropriate, and valuable; and research has linked improved self-efficacy and academic
achievement to personalized learning. Finally, Lee (2015) reported the five following
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elements are indispensable components of personalized learning that are critical for
student success because personalized learning can occur in many different forms:
1. Personalized learning plans
2. Competency-based progress monitoring
3. Criterion-referenced assessments
4. Project/problem-based learning
5. Multi-year mentoring for students (p. 21)
Project-Based Learning
Project-based learning (PBL) is a rapidly expanding instructional strategy that
many educators use to personalize student learning. As an educational approach that
facilitates sustained student learning through the investigation of an authentic problem or
challenge, creation of an evidence-based solution to that challenge, and exhibition of that
solution (Wolpert-Gawron, 2015), PBL allows students to experience a lasting personal
connection to their learning and inspires them to achieve academic success (Buck
Institute for Education, n.d.). According to Han (2013), Science, Technology,
Engineering, and Mathematics (STEM) PBL increased the mathematics achievement
scores of Hispanic students and low-achieving students, while J. Jenkins (2017) similarly
confirmed that PBL instruction greatly advanced the math scores of low-performing
African American students. Carter (2016) further affirmed the project-based learning
helped honors mathematics students improve their test scores more than traditional
learning. Moreover, Mika (2015) shared that students who received PBL instruction
outperformed their peers who did not receive PBL instruction in their social studies
achievement scores, and Fischer (2017) further observed that PBL also increases English
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scores and student satisfaction as well. Finally, Odom (2015) reported empirical data and
Trimble (2017) presented survey and questionnaire data that confirmed PBL instruction
enhances students’ 21st-century skills more than students who did not receive PBL
instruction.
10 Distinguishers of Big Picture Learning
Established in 1995, Big Picture Learning model (BPLM) employs a “studentcentered learning design where students are actively invested in their learning and are
challenged to pursue their interests by a supportive community of educators,
professionals, and family members” (Littky & Allen, 1999, p. 26). Many elements within
this learning design differentiate Big Picture Learning schools from most other schools,
namely the 10 distinguishers that comprise their conceptual framework: one student at a
time, advisory structure, learning through interests and internships (LTIs), parent and
family engagement, school culture, authentic assessment, school organization, leadership,
post-secondary planning, and professional development (Big Picture Learning, n.d.-a).
Through the four major findings that emerged from her study, Speech (2015) confirmed
the efficacy of the 10 distinguishers in responding to the academic challenges faced by
alternative education students because “the BPLM provides a unique real-world learning
experience and is individualized based on each student’s interests, passion, and academic
and behavior needs” (p. 89). In addition, Alger (2016) noted that the nontraditional,
student-centered structure of BPL greatly increase interest and engagement in the
learning process as reported directly by Big Picture students.
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Emotional Intelligence and Educational Leadership
Bradberry and Greaves (2009) defined EI as “your ability to recognize and
understand emotions in yourself and others, and your ability to use this awareness to
manage your behavior and relationships” (p. 17). They further codified emotional
quotient (EQ) into four specific skills that represent two distinct competencies, but one of
their most notable contributions to the study of EQ was the discovery that it was one of
the strongest predictors of workplace performance because 90% of top performers
possess high EI (Bradberry & Greaves, 2009). Thus, given the important leadership role
principals play on school campuses and within the school community, it is reasonable to
expect that the higher a principal’s EQ, the higher his or her levels of student
achievement will be and the more effective he or she will be at executing the job overall.
Furthermore, this sentiment is echoed by Big Picture Learning (n.d.-a) in its position on
leadership because of its belief that it should be “shared between a strong, visionary
principal; a dedicated, responsible team of advisors and other staff; and students. A
pervasive sense of shared ownership drives a positive culture dedicated to ongoing
improvement [as] the community functions as a democracy” (para. 9). This can only
happen if EI principals are leading schools. Shank (2012) demonstrated that there was a
positive correlation between educational leaders with high EQ scores and their students’
mathematics achievement results compared to educational leaders with low EQ scores
and their students’ mathematics achievement results, while Moser (2017) also confirmed
that there was a strong positive relationship between student achievement and the EQ
level of the principal. However, Shank (2012) concluded his study by establishing the
need and urgency for further research in this area with the following recommendations:
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• Substantially more empirical analysis in the areas of emotional intelligence and
educational leadership is critical.
• Studies that use methods to increase the size and scope of the population and
sample beyond two intermountain west states are needed.
• Additional efforts to substantiate EI as a quantifiable construct of effective
educational leadership are needed.
• Educational researchers should seriously consider the potential of a leader’s EI
ability rather than dismiss it as immeasurable. (pp. 150–151)
Leadership Theories
In order to bring all of these elements together and successfully guide their teams
to produce positive academic outcomes for their students, school leaders can subscribe to
an array of different leadership theories as the basis for their actions. Callahan (2016)
observed that trait theory, contingency theory, authentic leadership, and transformational
leadership are examples of a few current and historical leadership approaches from which
leaders can choose. Kirkpatrick and Locke (1991) noted that trait theory, also recognized
as great man theory (Northouse, 2016), originally posited that many of the commonly
known traits of successful leadership including ambition, achievement, initiative, selfconfidence, and others are primarily derived from the leader’s genetic makeup. In recent
years, aspects of this leadership theory have undergone much debate. Fiedler (1964)
observed that with contingency theory, also recorded as leader-match theory (Northouse,
2016), there is no one-size-fits-all approach to leadership because successful leaders
know how to adjust their approach for each situation they face.
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Callahan’s (2016) synthesis of authentic leadership established that this style is
evident when leaders maintain an acute awareness of their personal beliefs and values,
then use this knowledge to govern their leadership activities, while Northouse (2016)
added that authentic leadership is an ever-evolving reality for leaders who practice it.
Finally, Flynn (2017) asserted that common characteristics of transformational leaders
include
giving their followers a cogent and inspiring vision of the future, treating them as
individuals and encourage their development, promoting trust and cooperation
among them, instilling in them pride and respect for one another and for their
work, and recognizing them. (para. 8)
Northouse (2016) concurred with these characteristics but refined them down to four
succinct attributes: idealized influence, inspirational motivation, intellectual stimulation,
and individualized consideration.
Statement of the Research Problem
A principal cannot run a school in isolation. Principals need a committed team of
like-minded people to help them accomplish the desired student outcomes, and to lead
these teams effectively, principals must possess the requisite EI characteristics of selfawareness, self-management, social awareness, and relationship management according
to Bradberry and Greaves (2009). Leithwood and Beatty (2009) specifically noted that a
large part of a school leader’s ability to achieve significant results is defined by his or her
capacity to value the array of emotions shared by his or her fellow educators and find
meaningful ways to purpose them toward achieving the school’s goals. Thus, the four EI
characteristics are essential elements that lead to the success experienced by great
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principals in the same way that the 10 distinguishers are essential elements that lead to
the success experienced by BPL schools.
Implementation of the of the 10 distinguishers by principals of BPL alternative
education schools leads to academic success in many different areas for the students who
attend, but principals may not be aware of the specific EI characteristics they practice that
generate the most academic success for their students. When implementing the 10
distinguishers, school leaders readily transition between various leadership styles, in
addition to sharing leadership responsibilities based on the task or situation at hand, all to
maintain the integrity of the personalized learning environment (Squires, 2011). These
qualities are consistent with Cherniss and Goleman’s (2001) summation that leaders with
robust EI positively impact the work environment by maintaining an atmosphere of
support and motivation that ultimately empowers their staff.
Goleman (1998) observed that EI greatly influences operations and outcomes in
the corporate world. As such, one may conclude that similar results would come from an
investigation of the world of public education, namely alternative education. However,
there is minimal research that describes the importance of EI characteristics when
implementing the BPL 10 distinguishers as perceived by principals of BPL alternative
education high schools in order to support the academic success of students based on
their attendance, behavior, and level of parent engagement.
Cotton (2003) presented that it is reasonable to expect high-performing schools to
also be a home for high-performing leaders because strong school leadership is critical to
advancing student achievement and strengthening other school outcomes (Graczewski,
Knudson, & Holtzman, 2009). Therefore, this opportunity for research aligns directly
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with many of Shank’s (2012) previous recommendations, including the expansion of the
size and scope of his initial study on educational leaders with high EI and student
achievement, expanded empirical analysis of EI and educational leadership, and the
substantiation of EI as a measurable indicator of successful educational leadership to
recall a few.
Purpose Statement
The purpose of this mixed methods descriptive case study was to explore and
describe the importance of self-awareness, self-management, social awareness, and
relationship management EI characteristics as perceived by principals when
implementing the 10 learning distinguishers of Big Picture Learning (BPL) schools’
conceptual framework in order to support the academic success of ninth- to 12th-grade
students attending BPL alternative education schools in Northern the Southwestern
United States.
Research Questions
The following research questions were developed for this study:
1. What is the importance of self-awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
2. What is the importance of self-management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
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3. What is the importance of social awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
4. What is the importance of relationship management EI characteristics for
implementing the 10 learning distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade students attending BPL alternative
education schools the Southwestern United States?
Significance of the Problem
This research study will increase the limited body of literature and knowledge on
vital and indispensable leadership characteristics that influence the successful
implementation of the 10 learning distinguishers in BPL schools. Specifically, the
significance of these findings has the potential to validate the connection between EI,
effective school site leadership among principals at alternative education schools, and the
academic success of alternative education students. Druskat, Sala, and Mount (2006,
2013) have already established a connection between EI and leadership success in many
different industries and sectors, yet they strongly agree that further research on EI is
necessary from many different points of view. As such, increasing the literature on the
presence and importance of EI among alternative education principals and the
corresponding levels of academic success experienced by their students presents an
excellent opportunity to respond to this call to action.
In addition, given that BPL (n.d.-b) is less than 25 years old and only has
approximately 75 schools in its network located throughout the United States and around
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the globe, this organization has a tremendous opportunity for growth and expansion as
more people learn about this instructional design. Consequently, the findings generated
from this study may provide direction to prospective school leaders looking to start a new
BPL school or convert an existing school to the BPLM on some of the essential
leadership attributes and profiles that consistently produce academic success for the
students who typically attend these schools. Moreover, these findings may also assist
principals of recently established BPL schools because these data will illuminate the
influence of EI on the effective implementation of the 10 distinguishers that produce
these outcomes.
The results of this study will help BPL principals understand the significance of
the four EI characteristics when implementing the 10 distinguishers in BPL schools
because school leaders with acutely refined EI abilities are well suited to manage
adversity in the workplace (Ashkanasy, Hartël, & Daus, 2002). Knowing the precise EI
traits that alternative education principals consider most critical may lead to greater
academic success for students attending alternative education schools as defined by
increased parent engagement, increased attendance, and reduced discipline.
Definitions
Operational definitions for the following key terms are listed to eliminate
ambiguity of meaning for the duration of this study.
Emotional intelligence (EI). The capacity to distinguish and comprehend
emotions and the emotions of others, then use this awareness to govern your conduct and
interactions with others (Bradberry & Greaves, 2009).
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Self-awareness. The capacity to definitively distinguish emotions and remain
cognizant of them as they occur (Bradberry & Greaves, 2009).
Self-management. The capacity to use emotional attentiveness to remain openminded and positively govern your actions (Bradberry & Greaves, 2009).
Social awareness. The capacity to correctly identify emotions in other people
and comprehend what they are experiencing (Bradberry & Greaves, 2009).
Relationship management. The capacity to use emotional attentiveness of one’s
own emotions and the emotions of others to effectively govern all interactions (Bradberry
& Greaves, 2009).
Big Picture Learning. Founded in 1995, this organization created a school
design that established personalized, student-centered learning as its primary focus by
creating and implementing many unique ways to engage students who were disengaged at
other schools, including real world learning through internships, advisory, and others.
The organization began with one school, and now has an entire network of more than 75
schools implementing this same learning design that spans the globe (BPL, n.d.-b; Littky
& Allen, 1999).
10 distinguishers. The essential elements of the BPL design that differentiate
these schools from other schools (BPL, n.d.-a). These 10 elements are one student at a
time, advisory structure, learning through interests and internships (LTIs), parent and
family engagement, school culture, authentic assessment, school organization, leadership,
postsecondary planning, and professional development.
Alternative education. Dating back to the 1960s, alternative schools emerged as
a necessary component of the public education system specifically designed to help youth
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who were unsuccessful in traditional settings to have an opportunity to learn and receive
the support they need to improve the nonacademic areas where they were struggling such
as behavior, social skills, and so forth (Franklin & Streeter, 1995).
Personalized learning. A customized educational experience for students that
combines their interests and their ability into a unique learning pathway that allows them
to gain mastery over the associated content and skills (S. Jenkins et al., 2016).
Project-based learning. An instructional approach that supports continual
student learning through the authentic inquiry of a real-world problem, formation of a
data-driven solution, and presentation of that solution (Wolpert-Gawron, 2015).
Student academic success. Defined on many different levels and in many
different areas, including chronic absenteeism, suspension rate, parent and family
engagement, academic indicators and others (California Department of Education, n.d.),
student academic success must therefore be measured in each of these areas in order to
determine how they influence the level of success that students experience (McNeal,
2014).
Delimitations
The delimitations of this study were 12 principals who led BPL and met all the
following criteria:
• They were current BPL principals of a school located within the continental United
States who were willing to complete an electronic survey and answer follow-up
questions if necessary.
• They had served as a BPL principal for at least 3 years.
• Their school experienced a notable increase in parent engagement during their tenure.
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• Their school experienced a notable increase in student attendance during their tenure.
• Their school experienced a notable decrease in student discipline during their tenure.
Organization of the Study
The remainder of this research study comprises four additional chapters. Chapter
I contained the introduction, background, problem statement, purpose of the study,
research questions, significance of the study, definitions of terms, delimitations, and
organization of the study. Chapter II offers a review of germane literature specific to
alternative education in the United States, EI, and the leadership role of principals to
support student academic success. Chapter III describes the research design, population,
instrumentation, data collection method, data analysis, and limitations of the study. A
presentation of the findings and an examination of the data collected are contained in
Chapter IV. Chapter V presents both the major and unexpected findings, conclusions,
implications for action, and recommendations for further research. Finally, references
and appendices close the study.
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CHAPTER II: REVIEW OF THE LITERATURE
The review of the literature on principal leadership in alternative education
settings and the importance of emotional intelligence (EI) characteristics when
implementing a noted learning design in order to advance student outcomes is organized
into five sections to sufficiently comprehend EI and how it relates to student success.
Respectively, Sections 1 and 2 delineate the difference between EI and intellectual
intelligence then establish the historical context for the emergence and predominance of
EI because of the pioneering researchers in this field. Section 3 illuminates the core EI
theoretical framework and models underpinning this study. Finally, Section 4 highlights
EI and student academic achievement, while Section 5 concludes this literature review
with a discussion of alternative education in the United States and key factors that
influence academic success.
Emotions Versus Intelligence
Emotions often occur because of a favorable or unfavorable encounter that some
people have experienced. Typically, short lived, yet at times seemingly persisting for an
eternity, emotions influence one’s temperament in ways that can be uncontrollably
consuming. As such, the reactive nature of emotions can transform an individual or
group interaction into a significant life experience (Salovey & Mayer, 1990).
Wechsler (1958) explained intelligence as the general ability to behave
intentionally, rationalize ideas, and successfully navigate one’s environment. Watson
(2018) added that this capacity to engage in abstract thinking or obtain knowledge and
solve problems can be calculated into a person’s intelligence quotient (IQ). In contrast,
Bradberry and Greaves (2009) offered the following perspective on emotions that framed
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them as a measure of intelligence, and they created a corresponding system to measure
emotional intelligence (EQ): “your ability to recognize and understand emotions in
yourself and others, and your ability to use this awareness to manage your behavior and
relationships” (p. 17). These studies affirmed the roles of intelligence and emotions in
people’s everyday lives and established how they combined to create a new discipline.
However, Goleman (2014) expanded this research even further and reported that it is EQ
skills, not IQ, that typify highly effective leaders.
Historical Overview of Emotional Intelligence Researchers
According to Goleman (2011), the genesis of each person’s EI capacity begins in
his or her formative years and progresses over the rest of his or her life. He later added
that for most people, EI develops organically through time as a byproduct of the
socialization received from the most prominent people in their life, including educators,
friends, colleagues, parents and guardians, and other family members as a critical element
for meaningful relationships and future leadership potential (Goleman, 2014). EI refers
to the connection between thoughts and emotions, but Northouse (2016) elaborated on
this idea and offered that while intelligence reflects one’s capacity to acquire and apply
new information in different situations, EI similarly reflects one’s capacity to
comprehend emotions and navigate situations as well.
At one point in the not so distant past, Salovey and Mayer (1990) noted that the
mere idea of EI was considered absurd because emotions were understood to be illogical.
Nevertheless, prior to that, Payne (1985) forecasted the coalescence of emotions and
intelligence in institutions of learning and state and federal systems in order to classify
people’s emotional state. Simultaneously, amid the growing research and acceptance of

20

EI that occurred near the end of the 20th century, Herrnstein and Murray (1994)
submitted that IQ is the greatest determinant of one’s social class. This assertion caused
an uproar among EI advocates like Goleman (1995) who staunchly disagreed and
regarded this claim as narrow-minded for not acknowledging EI’s potential as a
legitimate metric of achievement. Goleman added that EI was just as significant, if not
more, than IQ because it is possible for someone to develop his or her emotional capacity
through hard work and practice. To acknowledge emotions or reject emotions is a
persistent question that has siloed many theorists and researchers in modern society.
According to Payne (1985), emotions such as anxiety and other uncontrollable
urges were perceived as a sign of weakness in many ancient civilizations. In contrast,
Mayer, Salovey, and Caruso (2000) observed that during the 1700s, many Europeans
emphasized that vicarious and perceptual judgements were authentic sources of
discernment that were not accessible using reason alone, especially among artists and
authors whose masterpieces were often birthed out of their emotions. Likewise, during
the mid-20th century, Gitlin (1993) recorded that there was another mass departure
within society from the strict reliance on the scales of one’s reasoning ability to define his
or her self-concept or emotional well-being (Herman, 1992).
Gardner
Using Piaget’s research as a theoretical framework, Gardner (1983, 1999) further
expanded the literary understanding of intelligence by describing it as the biopsychological ability to overcome challenges and engineer meaningful solutions for a
specific situation or context using multiple intelligences, namely interpersonal and
intrapersonal intelligences. According to Gardner (1999), interpersonal intelligence
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refers to a person’s capacity to interact befittingly with other people after recognizing his
or her current emotional state or internal disposition. In contrast, intrapersonal
intelligence reflects a person’s capacity to distinguish and navigate multifaceted
emotional situations within him or herself, and together these competencies produce
social intelligence—one of the many types of intelligences that people have (Gardner,
1999).
Gardner’s (1983) theory of multiple intelligences is rooted in the fact that he
believed all people possess seven different types of intelligence: interpersonal,
intrapersonal, logical-mathematical, linguistic, spatial, musical, and body-kinesthetic. He
pointed out that even though each of the intelligences interact with and reinforce the
others, each intelligence exists to varying degrees within all people, but certain
intelligences are more prevalent in some people than they are in others (Gardner, 1983).
Brualdi (1996) echoed similar sentiments when he acknowledged that neuro-cultural
elements are capable of influencing intellectual capacity due to certain neurological
operations and cultural experiences that people have.
In an effort to deepen his study of the human mind and expand his initial research
on multiple intelligences, Gardner (2008) proposed another theory that the mind is
organized into five distinct functions: synthesizing, ethical, respectful, disciplined, and
creating. This expansion of his multiple intelligences work is comparable to Hoffman
and Frost’s (2006) previous research on various types of intelligence, including social,
behavioral, cognitive, and emotional. Gardner (2008) believed that the five functions of
the mind fully represent all cerebral and ontological operations. As such, people should
actively develop and employ them in creating better living conditions for all humankind.
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Considering all of this, Allen (2003) noted that it was Gardner’s (2008) pioneering
research on multiple intelligences that had the greatest influence on the modern
emergence of many emotional intelligence frameworks, namely his work on the
intrapersonal and interpersonal intelligence as indicators of a person’s depth of conscious
and subconscious thought.
According to Gardner (2008), each of the five functions of the mind serves a
specific purpose. Similar to EI, each function of the mind is capable of continuous
refinement in order to achieve its purpose more effectively as people increase their
internal and external awareness (Gardner, 2008). The synthesizing mind equips people
with the ability to comprehend and distinguish information that is relevant to their lives
from nonrelevant information, while the disciplined mind enables people to engage in
lifelong learning outside the context of formal education. It supports the continuous
neurological development necessary to keep up with the industry demands of the
workforce. The respectful mind helps people value diversity in all aspects of life and
actively seeks to demonstrate empathy toward everyone, and the creating mind is the
source of innovation and unconventional problem-solving. Lastly, the ethical mind helps
people to reconcile the conflicts between their professional lives and civic responsibilities
in order to make positive contributions to both.
Bar-On
Cherniss and Goleman (2001) credited Bar-On (1997) with originating the
concept of emotional quotient (EQ) in 1988 as an idea that was worthy of comparison to
the long-standing measure of intellectual capacity, IQ. Bar-On described EI as a person’s
subconscious aptitude for navigating complex external realities and submitted that EQ
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symbolizes the collection of social-emotional competencies needed to assist people in
coping with life’s challenges. Furthermore, he was very explicit in noting that these were
where noncognitive functions, and that the type of intelligence they represent, was just as
important as one’s cognitive ability (Bar-On, 1997).
Mayer and Salovey
Shapiro and Insel (1990) acknowledged Salovey and Mayer for advancing the
term emotional intelligence within the academy in 1990. Shortly thereafter, these words
became synonymous with attributes such as emotional awareness, self-control, flexibility,
conflict management, and many more. Cherniss and Goleman (2001) later credited them
as well for bringing notoriety to the reality that EI was the manner in which people
processed their emotions and manifested their emotional resolve.
Mayer et al. (2000) understood EI as the capacity for people to infer and convey
information, convert it into knowledge, comprehend and draw conclusions informed by
their emotions, self-manage, and support other people with managing their emotions.
Salovey and Mayer (1990) described EI as the capacity for people to empathize with the
critical role that emotions play in everyday life then allowing this knowledge to serve as
the basis for drawing conclusions and generating solutions. In 1997, Mayer, Salovey,
and Caruso created an instrument called the Multifactor Emotional Intelligence Scale
(MEIS), and this instrument was used to determine who maintained higher average levels
of EI, teenagers or adults. Following the instrument’s validation, Mayer et al. used it in a
research study and then published their results. The findings revealed that like other
intelligence tests, the MEIS disclosed that adults have stronger EI scores than teenagers
and confirmed that MEIS scores are most likely to evolve over time.
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Theoretical Framework
Goleman (1995) believed that a person’s capacity to maintain a strong goal
orientation and employ a corresponding level of grit when met with setbacks and
challenges, postpones immediate pleasure, manages his or her emotions, and prevents
anxiety from overshadowing his or her capacity to process information accurately and
provide meaningful insight into his or her level of EI. Goleman (1998) also believed that
EI was reflected in a person’s ability to identify his or her own and other people’s
emotions, relate with other people, generate his or her own internal inspiration, and a host
of other productive purposes as well. As such, self-awareness, self-management, social
awareness, and relationship management represent some of the most important
overarching themes in Goleman’s research.
In 2009, Bradberry and Greaves reported that because of the absence of the core
tenets of EI being represented in the standard curricula used by school systems in the
United States, there is an alarming trend of educated people entering the labor market illequipped to manage their emotions when they encounter adversity. This problem persists
yet today. As such, Bradberry and Greaves observed that EI, or the lack thereof, is a
predictor of human behavior, but this competency can be learned in order to improve
workplace interactions because unlike IQ, EI is not static. Bradberry and Greaves created
a tool that measured how much EI people possessed in each of the four categories and
then provided them with a customized plan for strengthening their EI in each area.
Examples and Assessments of Emotional Intelligence
Initial EI research was very disparate in many ways, ranging from commonly
accepted descriptions, archetypes, and so much more (Law, Wong, & Song, 2004).
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Mayer, Salovey, and Caruso (2008) and Salovey, Mayer, and Caruso (2004) confirmed
that the most common EI archetypes were classified as either ability or mixed where
mixed archetypes described EI as a collection of competencies used to comprehend
feeling in one’s self and others. Bar-On and Parker (2000) and Bar-On (2006) explained
that mixed archetypes represented competencies associated with feelings, character traits,
and other internal factors. Mixed-model assessments measure responses to stimuli that
generate emotional reactions in order to codify the best ways to identify and control these
responses within people (Zeidner, Matthews, & Roberts, 2004).
In an attempt to explain why certain people accomplish many things throughout
their lives and why other people accomplish very little, Bar-On (1997) created an EI
assessment tool, the Emotional Quotient Inventory (EQ-I), to study this phenomenon
based on his understanding of EI. Bar-On’s EQ-I measured several attributes, including a
person’s disposition, social-emotional aptitude, adaptability, and capacity to cope with
unfavorable life events in order to anticipate how much a person will accomplish over his
or her lifetime (Salovey, Brackett, & Mayer, 2004).
In contrast, Curry (2004) suggested that Goleman’s (1995) EI model is more
leadership focused and particularly relevant for school leaders because it highlights the
core competencies needed when managing people such as a personal connection,
inspiration, the ability to address disagreements, and a strong future orientation (Barent,
2005). However, Goleman’s (1995) instrument conveys its data in a quotient format
similar to Bar-On’s (1997), but it is more applicable to educational environments due to
the interests, needs, and demands of the various stakeholders to which school leaders are
accountable (Reed, 2005). Goleman’s (1995) theoretical framework and instrument
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include all four of the essential elements established in the literature: self-awareness, selfmanagement, social awareness, and relationship management.
Self-awareness. According to Goleman (2013, 2014), self-awareness consists of
being attuned to one’s needs, wants, talents, and limitations and being able to perceive
these same traits in others, but Davids (2016) added that self-awareness also includes
knowing the emotions that people’s actions trigger within them as well. Goleman (2011)
contended that benefits of maintaining a pleasant disposition include increased ingenuity,
confidence, and an expanded capacity for resolving issues as they arise. Essentially,
people operate at optimal capacity when they maintain a positive outlook.
Self-management. Bradberry and Greaves (2009) established that selfmanagement refers to a person’s proficiency in identifying and navigating his or her
emotions to ensure his or her actions remain constructive regardless of the situation at
hand. Goleman (2011) added that the ability to control one’s emotions, take initiative,
and persist in the pursuit of his or her goals while remaining as flexible as necessary are
all expressions of self-management. These skills are important because they enable
people to foster an enviornment of equity and safety when interacting with others, and
they are strengthened through consistent and critical self-reflection (Goleman, 2011,
2014). Everyone has the ability to control their emotions, but the people who are not
intentional about doing the work that is required ultimately allow their emotions to
control them. Great leaders control their emotions.
Social awareness. Bradberry and Greaves (2009) established that recognizing
and responding appropriately to other people’s authentic emotional state is the essence of
social awareness. Goleman (2011) continued by pointing out that this skill is most
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pronounced in people who listen graciously and communicate without judgement. Social
awareness requires a significant measure of selflessness in order to become and remain
proficient in this practice because its origins are based on actively embracing another
person’s perspective and disposition without intimidation.
Relationship management. According to Davids (2016), relationship
management combines the other EI practices by using “self-awareness about emtions to
understand and manage interactions with others successfully by taking time to connect
and bond with them” (p. 28). Sinek (2009) noted that through this process, common
values are identified and trust is established so that these pillars may serve as
foundational safeguards against the perilous effects of lingering conflicts that go
unaddressed, especially at work (Bradberry & Greaves, 2009). Relationship management
is the practical application of prior knowledge to accurately assess a current situation then
respond in a way that fosters an appropriate and meaningful interaction with that person
regardless of his or her emotional state.
Educational Leadership
According to Goleman (2011), when a business or other professional entity is
governed through a hierarchy, the leader’s emotional disposition influences the team’s
emotional disposition into a subconscious yet contagious epidemic of mimicking the
leader. He further emphasized that in spite of how intelligent, talented, or experienced a
person is, he or she will not be a truly phenomenal leader void of EI (Goleman, 2014).
Northouse (2016) added that the most successful leaders are those who are cognizant of
how their feelings affect the people around them. As such, a collaborative school leader
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who is also a consummate builder of teams and culture is more likely to be successful
than a school leader without those qualities (Goleman, 2011).
Cherniss and Goleman (2001) noted that the most impactful leaders are attuned to
the emotional barometer of their team members and know how to respond accordingly,
especially when there is cause for concern. For school leaders, this means they must
maintain an emotionally balanced environment throughout their campus. However, one
person cannot do this work alone. School leaders must be inspirational storytellers who
secure commitments from team members to replicate these efforts until this becomes a
norm (Cherniss & Goleman, 2001).
Egley and Jones (2005) and Moore (2009) agreed that emotionally intelligent
school leaders create learning environments where excellence and receptivity of care are
norms that fuel a commonly owned vision for the future shared among all team members.
Similarly, Fullan (2002) noted that leaders must also excel at making connections with all
people, even people with whom they have little in common, to support the notion that EI
carries the same, if not greater, significance than having a high IQ. He observed that
there are many situations in life where a high IQ is of little value to the problem at hand
(Fullan, 2002). Well-rounded school leaders are highly intelligent in both areas, and they
know when and how to apply each of them accordingly.
The self-aware school leader. According to Goleman (2014), self-aware leaders
are easily recognized by the nature of their conversations. In addition, to leveraging their
strengths, they know when to seek assistance, they consistently pursue feedback on how
they can improve, and they are not insecure or hesitant to disclose their areas of growth
(Goleman, 2014). Self-aware school leaders authentically engage all stakeholders
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connected to their campus in this manner, regardless of title, simply because this is who
they are.
Goleman (2013) submitted that leaders who captivate the hearts and minds of
their followers masterfully communicate common beliefs that are dear to the group and
compel them to action. Their courage, confidence, and grit are magnetic, and as a result,
the team is drawn to help make this vision a reality (Goleman, 2011). Self-aware leaders
model this behavior on a consistent basis.
The self-managed school leader. Goleman (2014) explained that when a school
leader is proficient in self-management, staff members are proud to associate themselves
with this leader and with the school because of his or her ability to transform emotionally
charged situations into fuel for pressing forward toward an amicable outcome despite this
reality. These leaders are results oriented, embody an uncommon commitment to not
allowing anything to stop them from performing at a high level, and the manner in which
they execute their administrative duties is contagious (Goleman, 2014). People love to be
connected to leaders who can serve as a positive emotional anchor for them, and they
respect leaders who are authentic yet consistently maintain an altruistic disposition.
According to Goleman (2011), frequent expressions of unchecked aggression,
whether active or passive, reflect poor leadership. As such, disciplined school leaders are
skilled at managing their emotions and transforming their frustrations into fuel that
propels them forward and amplifies their learning (Goleman, 2011). These habits are not
innate for most school leaders nor are they automatically maintained. In contrast, they
require intentional focus and deliberate practice in order to maintain fluency in these selfmanagement skills.
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The empathetic school leader. Goleman (2014) reported that empathy was a
central ingredient necessary to attract and grow high-performing teams. As such, socially
aware school leaders are fully present and engaged during conversations, and this is
commonly evidenced through active interest and concern they show toward people
despite their personal opinions regarding the topic (Goleman, 2011). Goleman (2011)
further observed that these leaders are also well versed in successfully navigating
bureaucracies that are reinforced by personal agendas and other underlying interests.
Empathetic school leaders know how to build allegiances, promote common interests,
and influence both people and outcomes through the power of authentic personal
connection.
The socially skilled school leader. Goleman (2014) emphasized that a clear,
compelling purpose is a powerful unifier that can bring people together to produce
unparalleled group synergy and achieve unprecedented results. Conversely, fragmented
and isolating rhetoric is one of the fastest ways to splinter a team into silos and breed
infighting. Therefore, Harvey and Drolet (2006) noted that successful leaders
consistently align their communication to the former as a foundational element in their
management strategy.
Goleman (2011) also proved that leaders can influence people’s emotional wellbeing either positively or negatively. As such, a major part of school leaders’ jobs is to
challenge and encourage their teams to higher levels of excellence in ways that inspire
(Goleman, 2011). School leaders who are socially adept understand how to envelope
high expectations inside of outstanding support and coaching in order to achieve this
outcome.
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Emotional Intelligence and Student Academic Achievement
In 2009, Assanova and McGuire released a study that illuminated the strong
correlation between a leader’s level of EI and his or her priorities, focus, productivity at
work, and the quality of administrative oversight he or she provides. In agreement with
Reed (2005), they also highlighted how important it is for leaders to frequently appraise
the emotional state of the team members in order to remain informed of how their
disposition was influencing their performance and remain poised to address any areas of
concern or threats to creativity as they arise (Assanova & McGuire, 2009). Likewise,
Bardach (2008) added that leaders who are skilled at recognizing and responding to the
core priorities they hold dear and to the priorities of the people around them are able to
accomplish more than leaders who do not engage in this practice. As such, EI is a
common trait among accomplished leaders because they engender confidence, high
regard, and loyalty from their followers by consistently elevating their needs (Boyatzis,
2009). EI is to leadership what an engine is to a car. You can have one without the
other, but it will not work very well.
School Leader EI and Student Academic Achievement
According to Greenockle (2010), one of the most explicit parts of a school
leader’s job is to serve as the instructional leader for the campus because he or she is
responsible for the academic advancement of all students and ensuring all school
employees are equipped with the resources and support needed to achieve this goal.
School leaders are the CEOs of the campuses (Maulding, Townsend, Leonard, &
Sparkman, 2010), and the extent to what they accomplish is based on their level of EI and
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how well they deal with unpleasant situations (Hyatt, Hyatt, & Hyatt, 2007). As such,
school leader EI and academic advancement of students are directly connected.
Wilmore (2008) suggested that in the same way school leaders are responsible for
how the culture on their campus yields a fertile environment for high-quality teaching
and learning, district leaders are responsible for ensuring that the climate with the
organization yields a fertile and supportive environment focused on helping school
leaders achieve success. This includes establishing clear goals for the future and
communicating the plan to achieve these goals, providing school leaders with ongoing
professional learning, entrusting them with the autonomy to do what is required to facilite
academic advancement, and coaching and affirming new school leaders regularly, to
name a few (Wilmore, 2008). District leaders must set the tone and model the practices
they want school leaders to immulate.
Leithwood, Louis, Anderson, and Wahlstrom (2004) concurred that successful
school leaders establish a plan for the future, cultivate other leaders to help execute this
plan, and restructure all misaligned components within the system to support teaching
and learning. Moreover, they added that in order for this plan to materialize, it is critical
for it to be commonly owned by everyone, there must be a sustained focus on identifying
immediate actions to move this plan forward, and there must be collective accountability
to maintain the integrity of this process (Leithwood et al., 2004). Likewise, Sinek (2009)
concluded that successful leaders invigorate the hearts and minds of their followers in
order to mobilize them for the work that lies ahead. As such, two hallmarks of a great
leader are producing other leaders and bringing people along with them.
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Whitaker (2006) observed that effective school leaders are confident in their
professional identity, competent in the responsibilities, and cognizant of how people
experience them. Bradberry and Greaves (2012) confirmed that the most successful
leaders invite constructive criticism and are receptive to diverse opinions about their
performanace. Successful school leaders also acknowledge and praise all
accomplishments made within their learning community as they empower learners to
play an active role in guiding the instructional process alongside their teachers in order to
affirm their commitment to their own academic advancement (Cotton, 1995). These
leaders understand that a successful school begins with them, but they know that the
process of facilitating this success cannot be about them. As they seek to continually
improve and push everyone to higher levels of excellence, they must also transfer
leadership to everyone in the organization in order for this to persist.
According to Bradberry and Greaves (2009), 90% of high-achieving leaders
possess a high degree of EI. One of the major ways they are able to accomplish so much
is through the collective efficacy of their teams that push everyone forward through
systematic practices such as group goal setting and evaluation in alignment with Doerr’s
(2018) objective and key result (OKR) model that is paired with feedback and positive
reinforcement as needed. This combination creates an ideal environment for people to
exceed their own and the leader’s expectations, and the same is true for the leader as well
(Bradberry & Greaves, 2012). This is how high-achieving leaders attain and maintain
their status.
Bradberry and Greaves (2012) also observed that these leaders maintain their high
EI by displaying authenticity and vulnerability with their teams as needed to show them
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another level of the strength and courage required to consistently achieve at a high level.
Beatty (2000) noted that school leaders are the drum majors who establish the emotional
cadence for the learning environment by modeling how to effectively navigate one’s
feelings and incorporate both logic and emotions into decision-making protocols (Caruso
& Salovey, 2004). School leaders set the tone.
Teacher EI and Student Academic Achievement
Multiple researchers including Bergin and Bergin (2009), Darling-Hammond
(2015), and others have proven that the connection between student and teacher is one of
the greatest predictors of student acheivement, but Zins, Weissberg, Wang, and Walberg
(2004) argued that teachers’ emotions in particular either amplify or impede academic
advancement and ultimately affect student success the most. However, according to
Moore (2009), when other elements within the school are considered that not only
influence teachers’ emotions but also influence their beliefs in the vision for the school,
the work ethic they display to make this happen, and their longevity at the school in
addition to the culture, climate, and administration of the school, all of these things are a
reflection of the direction provided by the school leader. As such, school leaders are
even greater influencers of students’ excitement about learning and their corresponding
academic advancement (MacNeil, Prater, & Busch, 2009). Nevertheless, school leaders
and teachers are not the only people in the school who influence student success. Every
staff member at the school displays an important role in fostering student success, and the
school leader must ensure that everyone knows and owns this reality in order to
maximize academic advancement to the fullest extent possible.
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From the seminole work of authors such as Thorndike (1920) to modern-day
researchers such as Mayer et al. (2000), it has long been known that social aptitude and
other nontraditional competencies (i.e., social, kinesthetic, etc.) are indicators of a
person’s cognitive capacity that must be recognized both at school and by society at
large. Mayer et al. then expanded this idea when they stated that the people with the
greatest cognitive capacity are the people who know their talents and areas of growth so
well that they can leverage their talents in almost any situation as they are constantly
developing their areas of growth. Practical intelligence enables one to confidently pursue
the things in which he or she excels and courageously seek assistance in the areas where
he or she struggles.
According to Goleman (2011), institutions of learning that train students to be
socially and emotionally astute outperform schools that do not by more than 10% on
standardized assessments. Furthermore, because these schools also understand that there
is a negative correlation between anxiety and knowledge acquisition (Goleman, 2011),
they focus on empowering students to establish a strong self-concept and the coping
skills necessary to experience continued success both inside and outside of the classroom
for the rest of their lives (Shapiro, 2010). Social-emotional teaching and learning can be
the difference maker that propels one student to be exceptional while another student who
did not receive this remains average. To this end, Shapiro (2010) added that when a
student is convinced that he or she can be nothing more than an average learner, his or
her academic performance will always reflect this despite his or her limitless capacity for
greatness. In contrast, when a student is confident in his or her abilities and understands
how to maintain a steady composure, this often translates into a strong academic
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performance, social aptitude, willingness to be flexible, and emotional well-being
(Goleman, 2013). As such, whatever a student believes about himself or herself will
most likely become his or her self-fulfilled prophecy because according to Proverbs 23:7
(KJV), as a person “thinketh so is he.”
When people know better they do better is a commonly referenced yet incomplete
misnomer to which McClelland (2009) aptly added that knowing alone is enough; people
must also have a desire to do better in order for improvements to materialize. This reality
is as true for school leaders as it is for classroom teachers and everyone else in between.
Cherniss and Goleman (2001) submited that when teachers see and feel their
administrators championing the expectation of a fertile and inviting culture and climate
throughout the school as a whole, they are often inspired to replicate these efforts with
their students. Ulimately, the school leader’s actions in conjunction with the
corresponding messaging, structures, and resources directly influence what happens in
classrooms because high expectations combined with high and differentiated support for
teachers means they are highly likely to do the same for students (Cherniss & Goleman,
2001).
In 2005, Barent initially published a study that highlighted the relationship
between school culture, educator effectiveness, and student peformance. MacNeil et al.
(2009) confirmed that strong student performance is the direct result of a fertile and
inviting school culture where the connections between students and teachers are mutually
reinforcing because of the shared excitement about teaching and learning. Many factors
contribute to the establishment and sustainability of thriving work environments, but
when an administrator is able to consistently facilitate a nurturing environment of
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continual improvements and build trust through clear communication in order to
challenge the status quo and build a commonly owned plan for success as he or she
focuses on the team over him or herself, these are the ingredients for true transformation
(Kirtman & Fullan, 2016).
Barent (2005) concluded that when teachers have the autonomy and discretion to
bring the leader’s vision for the school to life in his or her own way with their efforts
aligned to student interests, this often translates into greater academic adavancement.
School leaders have a big job, and they must be very purposeful and strategic as they
manage all of these elements in order to achieve their desired goals for themselves, their
staff, and their students. School leaders who possess strong EI skills are able to do this
well because they establish strong connections with everyone on their campus, provide
them with timely support as needed, and ultmately foster an endearing commitment from
them toward the mission at hand (Bipath, 2008).
Alternative Education, EI Pedagogy, and Student Academic Achievement
In order to support the unique needs of alternative education students and amplify
their academic success, Tobin and Sprague (1999) recommended and McGee and Lin
(2017) echoed several practices that alternative education schools and settings should
employ, including small teacher caseloads, holistic and rigorious instruction, positive
discipline and structure, and mentors, to name a few. De la Ossa (2005) observed that
when teachers are responsible for fewer students, they have a greater opportunity to
support students one-on-one and establish stronger relationships with each of them.
Furthermore, Catalano, Oesterle, Fleming, and Hawkins (2004) noted that it is these
relationships that lead to the holistic growth of their students (i.e., academically, socially,
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emotionally, etc.) and deter undesired behaviors, especially when teachers religiously
enforce a set routine and use positive-discipline strategies such as affirmations, awards,
and other types of incentives (Cable, Plucker, & Spradlin, 2009).
Research is divided on what a small teacher caseload should be with ratios
ranging from 10:1 (Reimer & Cash, 2003) to 20:1 (Finn & Achilles, 1990), but most
recently, the National Alternative Education Association (NAEA, 2014) shared that 12:1
was the ideal ratio. According to Romshek (2007), holistic and rigorous instruction is a
high-yield practice that helps alternative education students accelerate their proficiency
(Flower, McDaniel, & Jolivette, 2011) and strenghten the social-emotional aptitude
(Gresham, Cook, Crews, & Kern, 2004). NAEA (2014) reported that holistic and
rigorous instruction reflects the use of customized learning guides and culturally relevant
curriculum to differentiate instruction for each student according to his or her needs,
interests, and learning styles. It also empowers students to create and retain friends,
exercise creativity and resourcefulness in the face of uncertainty, and settle disagreement
and respond appropriately when offended (Flower et al., 2011). When implemented
effectively, the real-world applications of holistic and rigorous instruction foster
character development, critical thinking and decision-making skills, collaboration with
peers, priority management skills, and career readiness (NAEA, 2014) as they reinforce
students’ abilities to establish lasting connections with people of all ages (Miller, Lane, &
Wehby, 2005). Holistic and rigorous instruction is a proven approach that will help
alternative education students develop EI and experience academic success.
Through their research on youth with aggressive and emotionally disturbed
tendancies, Vance, Fernandez, and Biber (1998) informed their readers that after being
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connected with a caring and committed mentor, students who were previously known for
their extreme behaviors experienced significant improvements in these areas. The
mentors were able to help the students successfully navigate the turbulent circumstances
that were consuming their lives (McGee & Lin, 2017) and increase their resilience
(Zolkoski & Bullock, 2012). Flower et al. (2011) specified that the mentors were
emotionally present and attentive to the students, shared life experiences and offered
advice when needed, affirmed the positive things, and dispelled the negative things about
them. Ultimately, they held the students accountable for giving their best effort, taking
ownership, and showing responsibility. As a result, the outcomes of mentor involvment
in these students’ lives included increased attendance, increased academic performance,
reduced discipline, and reduced dropout rate in addition to other success indicators as
well (Lampley & Johnson, 2010).
Alternative Education in the United States
According to Franklin and Streeter (1995), alternative education programs first
appeared in the 1960s because of the efforts of reformers who wanted to decentralize
public education. Their objectives were to help troubled youth remain in school, receive
an education, and improve their social skills and behavior (Franklin & Streeter, 1995).
Parent engagement, student attendance, and student discipline are three common issues
that influence student outcomes in alternative schools today.
Parent Engagement and Student Attendance
Ouellette and Wilkerson (2008) examined parent engagement in alternative
schools and observed that the lack of parent participation was a significant factor that
contributed to at-risk, or at-promise, youth experiencing failure in school. In response,

40

they reported that parent management training provided by the school is a proven method
for building resilience and increasing school success for at-promise youth, but barriers
such as parent pathology and stress, accessibility, and childcare often limit parent
participation (Ouellette & Wilkerson, 2008). As a result, Ouellette and Wilkerson proved
that when schools conduct parent management training via video conferencing and
supplement it with follow-up group phone calls to parents, this not only increased parent
retention in the program and their perceptions of support, but it also improved the
behavior and academic performance of their children as well. However, no attendance
interventions were included in this study. Nevertheless, Abbot (1994) investigated
student attendance in alternative schools and found that individualized learning
opportunities, small class sizes, and real-world opportunities to engage in communitybased and work-based learning appealed to the interests of at-risk youth and increased
their motivation to attend school. Furthermore, Abbot also discovered that when there is
a strong school culture of caring and support and alternative grading policies where there
are no grades given, only credits earned, all of these elements improve the graduation rate
for at-promise youth as well.
In addition to the independent appraisal of parent engagement and student
attendance in alternative school, several researchers have examined these variables
together. McConnell and Kubina (2014) argued that student attendance is a growing
concern for many schools in this country, and they further identified that family
disposition has a defining influence on student attendance patterns. To better
comprehend the influence of family involvement on student attendance, McConnell and
Kubina executed a review of literature on this topic and found that the literature
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supported the intervention of direct phone calls home from the school to parents and
guardians about their students, especially when they are positive, helped to improve
attendance the most. This suggests that positive calls home from teachers, principals, and
other notable school personnel all can have an encouraging effect on student attendance.
Altman and Meis (2013) referred to the truancy rate in this country as a crisis because
they observed nationally that 15% of students miss 30 or more days of school and that
this rate is doubled or tripled in underprivileged communities. Conversely, Altman and
Meis also found many recent dropouts who confessed that more communication with
their families while they were in school would have deterred them and their peers from
dropping out. In response, Altman and Meis proposed a real-time technology
intervention that communicates student attendance patterns to parents and guardians
immediately, codifies the students most at risk of dropping out because of truancy, and
offers recommendations on how to improve attendance and family engagement. As such,
alternative schools should use innovative technological means to help them increase
parent engagement and increase student attendance.
Parent Engagement and Student Discipline
In recognition of the limited scope of literature on alternative education programs
for at-promise youth, Brown and Beckett’s (2007) analysis of parent engagement in
alternative education settings focused on providing a historical and theoretical framework
that would influence school policy as they used their case study to advocate for the
creation of more remedial schools nationwide. Set in a diverse urban school designed
primarily to support the needs of students with disciplinary challenges, Brown and
Beckett used this case study to illuminate how the socioeconomic and ethnic differences
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between the teachers and parents at this school dissipated and paved the way for true
parent-teacher partnership. The key to this program’s success was to “create a more
family-like environment in the school, a more school-like environment in students’
homes, and a stronger home-school learning community focused more on the needs of atrisk children” in order to establish a consistent continuum of structure and support that
was lacking from their lives (Brown & Beckett, 2007, pp. 517–518).
While the previous section referenced student discipline within the context of
increasing parent engagement at an alternative school, other studies have highlighted
innovative internal and external practices employed by alternative schools to address
student discipline issues. Farkas et al. (2012) acknowledged the scarcity of research on
effective behavioral strategies to assist students in alternative schools but recognized
schoolwide positive behavior supports as promising possibilities. Accordingly, Farkas et
al. proved that the three-tiered schoolwide positive behavior supports approach, which
concentrates on general, targeted, and individualized interventions, produced positive
behavioral changes and improved other student outcomes for at-promise youth in
alternative settings as well. In contrast, Sanders (1999) emphasized school, family, and
civic alliances, based on Epstein’s (1996) framework for six types of involvement, as an
effective means for schools to improve student behavior, increase parent engagement,
and produce several other indicators of success. As such, alternative schools should
establish a continuum of support extending from school to home that includes positive
behavior supports and school, family, and civic alliances in order to improve parent
engagement and minimize student discipline.
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Student Attendance and Student Discipline
Hendron and Kearney (2016) evaluated the correlation between school
environment and nonattendance in alternative settings by administering school culture
surveys to students with noted attendance challenges that measured stability and
discipline, parent participation, and student-teacher interactions and by surveying their
parents in order to identify adolescent anxiety, dejection, and defiant conduct. Hendron
and Kearney’s research uncovered a converse correlation between school environment
and nonattendance along with other variables such as depression, oppositional behavior,
and anxiety. However, if an alternative school is ineffective and does not have a strong
school culture, Randle (2016) proved that student attendance will decrease, and student
discipline will increase. These studies suggest that if alternative schools invest in their
campus culture, this will yield exponential results in multiple areas beyond increases in
student attendance and decreases in student discipline, but if they do not do this,
attendance and discipline will impact student outcomes.
Parent Engagement, Student Attendance, and Student Discipline
Finally, Dupper and Poertner (1997) acknowledged that the challenges facing atrisk communities significantly affect children’s academic performance; as a result,
students need a wide range of services in order to be productive at school, and their
parents need help as well to sustain their children’s learning, growth, and well-being. In
response, Dupper and Poertner noted that school-based family resource centers have
helped to revitalize distressed communities by linking families to needed social services
at the schools where their children attend and by measuring the school achievement
outcomes that they produce for students, including attendance and behavior as indicators
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of their effectiveness. Similarly, Lawson and Almeda-Lawson (2012) also recommended
that supporting families through school-based family resource centers that use
communities of practice is an engaging way to remove barriers to student learning, while
Muñoz, Owens, and Bartlett (2015) specified that these results are achieved because of
the targeted services and interventions that focus on the nonacademic obstacles to student
success. As a result, alternative schools should establish school-based family resource
centers in order to advance learner outcomes in the categories of parent engagement,
student attendance, and student discipline on their campuses.
Big Picture Learning and the 10 Distinguishers
Dewey and the three Rs. According to Riordan (2006), the origins of the Big
Picture Learning (BPL) philosophy lie in the works of John Dewey and other noted
educators who paved the way with their progressive ideas on the role and function of
education within society. This fact was confirmed by one of the organization’s
cofounders, Elliot Washor, through an e-mail correspondence exchanged with Riordan
when she asked him about the theory of action for Big Picture’s Learning Through
Internship’s framework, and Washor made direct reference to a theory Dewey (1967,
1976) wrote about in two of his books, The Early Works and The Middle Works:
Learning Through Internships is an iteration of Dewey’s Learning Through
Occupations. It was never meant to be the center or the only way to get to
authentic real-world learning at BP schools but to the outside and to many staff it
has taken on that center position. This type of blending of rigor, relevance and
relationships is the center of BP, one student at a time in a community of learners.
The work of the advisor is to make sure this blend happens by facilitating
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learning. (Washor, personal communication, January 11, 2005, as cited in
Riordan, 2006, p. 1)
When Riordan (2006) asked the same question to the organization’s other
cofounder, Dennis Littky, Littky (personal communication, January 15, 2005, as cited in
Riordan, 2006) gave a similar yet more succinct response that further reinforced the idea
that the goal of their learning model was not to teach students a defined skill: “Deep
projects, real & meaningful work (this is the theory and goal of LTIs and the philosophy
of BP, which relates to the 3 R’s: Rigor, Relevance, Relationships)” (p. 72). This
philosophy represented an acute departure from the apprenticeship model of the past and
reflected a learn-by-doing approach, one that Littky and Washor used to found Big
Picture and likewise wanted to pass along to students as the basis for their learning
(McDonald, Klein, & Riordan, 2005).
Three principles and five supports. Relationships, relevance, and rigor were
common priorities expressed by both cofounders, Elliot Washor (personal
communication, January 11, 2005, as cited in Riordan, 2006) and Dennis Littky (personal
communication, January 15, 2005, as cited in Riordan, 2006), and as such represented the
three foundational pillars upon which BPL was built. Littky (2004) explained that these
pillars, or principles, were established to ensure that learning is driven by student
interests and passions, relevant curriculum is used to foster learning opportunities in the
real world, and qualitative and holistic methods of assessment are used to evaluate
student work. The National Research Council (2003) echoed these sentiments as well
when they released their report highlighting relationships relevance and rigor as common
focal points among schools with the highest levels of student engagement. Moreover,
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because of the universal applications of personalization and deep relations to teaching
and learning that characterize this model, Alger (2016) also noted that BPL practices are
beneficial for all students, not just at-risk youth who require some form of alternative
education.
Alger (2016) continued by connecting the three pillars of BPL to the five critical
supports for increasing student achievement identified by Bryk, Sebring, Allensworth,
Easton, and Luppescu (2010) as a result of their 10-year study on Chicago Public Schools:
• Student-centered learning climate—safe environment where teachers actively engage
students’ academic needs and interests in the learning process
• Close relationships with parents and the community—reciprocal teaching and learning
among students and teachers that is culturally relevant, informed by parents and other
stakeholders, and strengthens students’ bond with their community as a way of
increasing engagement in school
• Faculty’s professional capabilities—a culture of collaboration among learning
professionals highly invested in their own and in their students’ continual growth and
advancement
• Focused and coordinated instruction—a structured curriculum that exposes students
to diverse learning environments and options for displaying mastery
• Leadership—school leaders help drive student achievement, so they must assist all
staff members in strengthening the quality of teaching and learning throughout the
campus
Bryk et al. (2010) observed that when schools and districts consistently provide these five
supports for students, substantial gains follow. As such, this also affirmed the expansion
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of these five supports into the 10 distinguishers of the Big Picture Learning model
(BPLM) because each support corresponds to two specific distinguishers.
10 distinguishers. BPL schools embody the spirit of Dewey’s (1967, 1976)
Learning Through Occupations, are rooted in the National Research Council’s (2003)
three Rs and expand into the organization’s three student-centered principles (Littky,
2004), germinate into Bryk et al.’s (2010) five supports for increasing student
achievement, and finally blossom into the “uncommon and distinct [elements], which
pull our network together and distinguish them from most other schools” known as the
“10 Distinguishers” (BPL, 2017, para. 1). Table 1 visually depicts this literary
progression stemming from Dewey to the 10 distinguishers, and the following sections
are expanded descriptions of each distinguisher that further situate them in literature.

Table 1
Literary Progression of the Big Picture Learning 10 Distinguishers
Dewey
Learning
through
occupations

3Rs

3 Principles

Relationships

Interest &
passion-based
learning

Relevance

Relevant,
real-world
curriculum

5 Supports
Student-centered
learning climate

One student at a time

Close
relationships with
parents and the
community

Parent and family
engagement

Faculty’s
professional
capabilities
Rigor

Qualitative &
holistic
assessments

10 Distinguishers

Advisory structure

Learning through
interests and internships
(LTIs)
School culture
School organization

Focused and
coordinated
instruction

Authentic assessment

Leadership

Leadership

Postsecondary planning

Professional
development

48

One student at a time. BPL (n.d.-a) prides itself in customizing each student’s
entire educational experience to his or her unique strengths, aspirations, and needs. In
reference to an explanation from one of the organization’s cofounders about how Big
Picture schools orient their focus to begin with students in mind, Suchman (2012)
observed that the result is student interests drive curriculum and teaching agendas.
Advisory structure. BPL (n.d.-a) described advisory structure as the primary
venue for interpersonal connections within its schools or the heart and soul that offers a
second family for students because they remain with their advisor and same group of
peers throughout their entire high school career. Riordan (2006) added that “advisors
function in various teacher-like roles: assisting students with identifying interests,
guiding their learning, managing projects, monitoring internships, and directing students
toward available resources. Advisories meet three days per week, when students are not
attending LTIs” (p. 64).
Parent and family engagement. BPL (n.d.-a) schools recognized all parents and
guardians as integral members of its ecosystem who advocate and support student
learning as they partner in the development and evaluation of student projects. In
addition, they help establish connections with prospective locations and mentors for
student learning through interests and internships (LTIs) experiences (BPL, n.d.-a). As
such, Alger (2016) emphasized that Big Picture schools do not merely enroll students, but
they register the entire family and seek to maintain strong, collaborative relationships
with them at all times.
Learning through interests and internships (LTIs). BPL (n.d.-a) believed that
real-world learning only happens in real-world contexts, and as such, its schools
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incorporate 2 days each week for students to engage in learning outside of the classroom
where they work on projects with industry professionals who are skilled in their areas of
interest. Riordan (2006) noted that “all students upon entrance into the high school
engage in an interest exploration that helps them identify passions, build life skills,
shadow potential workplace mentors, and select a site to pursue a ‘real-world’ internship”
(p. 63).
School culture. BPL (n.d.-a) schools are characterized by an unmistakably
salient connection, collegiality, and collaboration that exists between and among students
and staff members regardless of title. Student voice is a critical component in all school
decisions; therefore, communication is very important. Furthermore, Alger (2016)
confirmed that Big Picture schools see themselves as one large family, and this is
evidenced in the way that advisors take time to understand students’ lives outside of
school in order to provide guidance and assistance both inside and outside the classroom
whenever necessary.
School organization. BPL (n.d.-a) schools “are not bound by the structures of
buildings, schedules, bells, or calendars” (para. 8) due to the long-held belief that student
learning must not be siloed because the intersection of real and relevant learning requires
a reciprocal relation between the school and community (Riordan, 2006). Moreover, the
director of the Ash Institute at Harvard University, Gowher Rizvi (2005), reported that
BPL was “the first urban public high school to build an individualized curriculum around
each student’s needs and interests, incorporating tailored academic work, mentored
internships and real-world project work” (as cited in Riordan, 2006, p. 58) using this type
of learning design.
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Authentic assessment. BPL (n.d.-a) explained that students are not evaluated by
traditional means of examination within their schools; instead, they conduct several
public presentations of their cumulative learning, personal growth, and how this is
connected to their interests throughout each school year to a panel of advisors, mentors,
parents, and other supporters. According to Littky (2004), these presentations, or
exhibitions, reinforce accountability and ownership within students as they are
empowered to navigate their own learning; therefore, assessment standards are
personalized to each student and the content of the real-world applications of his or her
work (BPL, n.d.-a).
Postsecondary planning. BPL (n.d.-a) schools maintain an intentional focus on
assisting students with the creation and revision of plans pertaining to their life after high
school regardless of the path they decide to pursue—vocation, workforce, higher
education, military, and the like. Littky (2004) and Washor and Mojkowski (2013)
asserted that this process instills a deeply regarded sense of purpose and significance
within students that ultimately informs their adult identity because staff members who
partner with them help develop their voice.
Leadership. BPL (n.d.-a) espoused that
leadership is shared and spread between a strong, visionary principal; a dedicated,
responsible team of advisors and other staff; and students. The community
functions as a democracy. A pervasive sense of shared ownership drives a
positive culture dedicated to ongoing improvement. (para. 9)
Mitra (2004) elaborated further that when students are invited to provide feedback to
school staff and leadership on things that are going well and not going well, they are
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empowered to partner with their educators to strengthen the quality of learning they
receive.
Professional development. Within BPL (n.d.-a) schools, professional
development is led by a host of people, including the principal, BPL staff members, and
at times advisors or other school staff members because lifelong learning is belief and
practice that adults model for students. Klein (2007) further specified that the five most
common activities that occur during site-based professional development include
instructional workshops, analyzing case studies, professional observations, and various
forms of collaboration, including mentoring and networking.
Summary
Chapter II provided a historical overview of EI researchers and presented the
theoretical framework for EI that served as the basis of discussion for several themes
relating to EI and student academic achievement. These themes included school leader
EI and student academic achievement; teacher EI and student academic achievement; and
alternative education, EI pedagogy, and student academic achievement. The chapter
concluded by discussing alternative education in the United States, specifically
highlighting factors that influence student academic success and the BPLM.
This literature review presented research that confirmed and established a positive
correlation between leaders with high EI and student academic achievement. However,
there is limited research that codifies research on the importance of EI characteristics
when implementing the BPL 10 distinguishers among principals of BPL alternative
education high schools in order to support the academic success of students. All research

52

elements examined reflect the need for this study and the methodology through which it
was conducted.
Synthesis Matrix
The researcher used a synthesis matrix (Appendix A) to arrange the topics for this
study in a cogent manner as conveyed in the literature. The synthesis matrix provided the
researcher with a summary of the literature and illuminated the connections between
these themes. The researcher used the matrix to arrange the references and variables that
described each major heading discussed in this study.
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CHAPTER III: METHODOLOGY
Chapter III follows the review of literature and discusses the methodology used to
explain principals’ perceptions of the significance of emotional intelligence (EI)
characteristics when implementing the Big Picture Learning 10 distinguishers. This
portion of the study examines the purpose statement and research questions in
conjunction with the research design, population, and sample all outlined here as well.
The instruments used, data collection, and data analysis procedures then ensue prior to
defining the validity, reliability, and limitations of this study. Chapter III then closes
with a brief restatement of this information in addition to introducing Chapter IV.
Purpose Statement
The purpose of this mixed methods descriptive case study was to explore and
describe the importance of self-awareness, self-management, social awareness, and
relationship management EI characteristics as perceived by principals when
implementing the 10 learning distinguishers of Big Picture Learning (BPL) schools’
conceptual framework in order to support the academic success of ninth- to 12th-grade
students attending BPL alternative education schools in Northern California.
Research Questions
The following research questions were developed for this study:
1. What is the importance of self-awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
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2. What is the importance of self-management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
3. What is the importance of social awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
4. What is the importance of relationship management EI characteristics for
implementing the 10 learning distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade students attending BPL alternative
education schools the Southwestern United States?
Research Design
Mixed Methods
This research study commissioned a mixed methods descriptive case study
research design. Mixed methods research presents quantitative results and supports them
with qualitative explanations by merging “quantitative and qualitative methods in order
to provide a more complete investigation, especially when using one method would be
insufficient to provide complete answers that meet the goal or purpose of the study”
(McMillan & Schumacher, 2010, p. 395). McMillan and Schumacher (2010) noted that
the advantages of mixed methods research designs include “providing more
comprehensive data, allowing study of the process and outcomes, compensating for
limitations with use of a single method, allowing investigation of complex and different
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types of research question, and enhancing the credibility of findings from a single
method” (p. 397). Furthermore, this study employed a sequential explanatory collection
method to obtain both quantitative and qualitative data. The researcher collected and
analyzed the quantitative data first and then the qualitative data in order to explicate and
further expound on the quantitative results and findings because this approach afforded
him a clear-cut implementation, presentation of results, and a quantitative codification of
the qualitative themes (McMillan & Schumacher, 2010).
Descriptive Case Study
A descriptive research design is a nonprobability research method that “provides a
summary of existing phenomenon by using numbers to characterize individuals or groups
and assesses data/existing conditions as they currently are. It is the most fundamental
way to summarize data and is indispensable in interpreting quantitative results”
(McMillan & Schumacher, 2010, pp. 22, 149). A case study is an extensive examination
of a single object or delimited system defined by specific characteristics where “the
emphasis is not on methodology so it can be quantitative and/or qualitative” (McMillan
& Schumacher, 2010, p. 345). As such, the researcher typically employs multiple
methods to collect data because he or she must gather whatever information is required to
provide an in-depth understanding (Patton, 2015).
As such, this descriptive case study executed a comprehensive investigation to
explore and describe the importance of the four EI characteristics as perceived by
principals of BPL schools when implementing the 10 distinguishers to support student
academic success, while generating a numerical summary of these results. Moreover,
because data were gathered from 12 different principals, McMillan and Schumacher
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(2010) considered this a collective case study because their individual results were
combined to generate the singular findings for this nonexperimental research study that
“described phenomena and examined relationships between different phenomena without
any direct manipulation of the conditions that were experienced” (p. 22).
Population
McMillan and Schumacher (2010) defined a population, or target population, as
“a group of elements or cases, whether individuals, objects, or events, that conform to
specific criteria and to which we intend to generalize the results of the research” (p. 129).
Therefore, the target population for this research study was all principals from the 75
schools within the BPL (n.d.-b) network located both nationally and abroad. The
sampling frame from which data were collected was a small collection of these leaders
(McMillan & Schumacher, 2010).
Sampling Frame
Creswell and Creswell (2018) further explained target population or sampling
frame as a select group within the larger population who possess the essential attributes
required by the study, and McMillan and Schumacher (2010) established that the
sampling frame was the specific segment of the population who are eligible for the
researcher to use in his or her study. As such, researchers must be very prudent and
intentional when describing their sampling frame (McMillan & Schumacher, 2010). The
target population for this study were the 18 BPL schools in the Southwestern United
States, and the sampling frame was concentrated to principals of continuation and charter
high schools.
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Sample
The sample is “a group of subjects or participants from whom the data are
collected [according to explicit] delimitations, or demographic characteristics, such as
age, gender, location, grade level, position, and time of year” (McMillan & Schumacher,
2010, p. 129). This study utilized nonprobability, purposeful, and group characteristic
sampling. McMillan and Schumacher (2010) observed that “non-probability sampling is
the most common type of sampling used in education research; it does not include
random selection from a population, rather subjects who happen to be accessible or who
may represent certain types of characteristics” (p. 136). Patton (2015) added that “the
logic and power of purposeful sampling lies in selecting information-rich cases for indepth study where one can learn a great deal about issues of central importance to the
purpose of the research” (pp. 53, 264). He also noted that “group characteristics
sampling is selecting cases to create a specific information-rich group that can reveal and
illuminate important group patterns,” and there are more than eight ways to engage in this
type of sampling (Patton, 2015, p. 267). Therefore, the researcher used key informant
and homogenous sampling as the most relevant group characteristics to identify and
select similar participants with significant knowledge and experience who could shed
light on the research questions (Patton, 2015). With recommendation from the Big
Picture western regional director, the researcher selected six principal participants who
met the following criteria:
• They were current BPL principals of a school located within the Southwestern United
States who were willing to complete a survey, participate in an interview, and answer
follow-up questions if necessary.

58

• They had served as a BPL principal for at least 2 years.
• They actively participated in professional development for BPL school leaders.
Myers (2000) supported smaller sample sizes for providing valuable information on the
chosen topic but not as generalizable to a large population.
Instrumentation
In this section, the researcher described the measurement devices used in this
mixed methods case study (Patten, 2014). The researcher began with a survey research
by distributing questionnaires to each participant, then he conducted follow-up interviews
with participants to elaborate on their survey responses. The researcher adapted a survey
instrument and interview protocol from a previous research study (Davids, 2016; see
Appendix B). These instruments were developed in conjunction with Dr. Jim Cox, an
expert in survey and interview development, to collect data on participant perceptions of
the four EI characteristics. The following sections discuss the process used by the
researcher to adapt the instrument used by Davids (2016) to collect relevant data for the
purpose of this study.
Survey Instrument
To gather quantitative data, the researcher began by obtaining permission from
Davids (2016) to modify and utilize the survey instrument she used for her study. This
instrument was slightly modified to fit the sample and focus of this study (Appendix B).
McMillan and Schumacher (2010) observed that surveys are employed to gain a deeper
understanding about many different aspects of people’s lives, including their
perspectives, practices, personal philosophies, interests, passions, and so much more.
Davids’s (2016) survey was modified to reflect a quantitative list of characteristics that
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principals may or may not deem as significant when implementing the BPL 10
distinguishers on their campuses. The descriptive segment of the quantitative data
analysis included an analysis of the significance of the four categories of EI according to
the explanations provided by the instrument that classified all answers into one of four
groups:
• Group 1: Those that are essential to know before implementing the BPL 10
distinguishers.
• Group 2: Those that are important to know before implementing the BPL 10
distinguishers.
• Group 3: Those that are desirable characteristics but not as important as Groups 1 or 2
implementing the BPL 10 distinguishers.
• Group 4: Those characteristics that may not be deemed as valuable when
implementing the BPL 10 distinguishers.
This was not a forced-choice instrument. The survey comprised four characteristics for
each of the EI categories and six general attributes (Table 2).

Table 2
Interview Instrument Codes
Component/attribute

Identifying attribute letter

Self-awareness component

B, J, R, U

Self-management component

C, I, M, V

Social awareness component

E, G, L, O

Relationship management component

F, H, Q, T

General attributes

A, D, K, N, P, S
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The EI characteristics identified as critical and significant become the areas of emphasis
for the qualitative interview.
Interview Instrument
After the survey (Appendix C) was distributed and the values of the
characteristics were codified (Appendix D), the researcher conducted follow-up
interviews to collect qualitative data. This was essential to fully comprehending the
rationale principals used to quantify the significance of the EI attributes when
implementing the BPL 10 distinguishers at their school sites. Qualitative interviewing is
initiated with the perspective that the people’s opinions are important, informative, and
can be stated precisely; therefore, the purpose of interviewing is to learn people’s stories
and uncover what is on their mind (McMillan & Schumacher, 2010).
The researcher modified Davids’s (2016) instrument to reflect the focus of this
study (Appendix C). As noted by Patten (2014), this instrument called for an interview
guide to assist in maintaining a consistent progression of questions with each participant
in order to have a true dialogue during the interview and yet concentrate on the
predetermined subject matter. According to Patten, the interview guide establishes the
topical context for the interviewer’s investigation and assists him or her in gaining greater
insight into the subject at hand. All questions were crafted prior to each interview, and
intentional consideration was given to the word selection in order to increase reliability.
The researcher strategically incorporated probing questions at key points during the
interview to maximize the objectivity of the participants’ responses. Furthermore, Patten
confirmed that implementing these strategies simultaneously provides the interviewer
with greater autonomy during this inquiry process to select the topics that are most
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suitable for an extended dialogue or introduce new topics not initially on the interview
instrument.
Expert Panel
Kimberlin and Winterstein (2008) described the use of expert review of
instruments to establish content validity as the means for addressing whether a set of
items “adequately covers a content area or adequately represents a construct” (p. 2279)
by relying on the judgment of experts. The researcher used two experts to review the
survey and interview documents adopted from the Davids (2016) study. Both experts had
earned doctoral degrees, and they each had experience with the research and development
of EI data collection instruments. The experts reviewed both instruments, and minor
editing recommendations were made prior to administering the field test for the survey
and interview.
Field Test
The researcher field-tested the survey and interview protocols before using them
in the research study. The purpose of this field test was to confirm that the data gathering
instruments generated accurate data in alignment with the purpose statement and research
questions. The subject of this field test was an alternative school administrator who met
the criteria for participating in the study but was not a part of the study’s sample.
According to Fink (2015), there are two substantial benefits to conducting a pilot study:
adjust and enhance the instruments to ensure maximum clarity of the data, and learn
approximately how long it will take to collect the data needed for the study. As such, this
process supports the assertion by Gay and Airasian (2000) that the returns yielded from
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practice tests far exceed the time invested in correcting errors that emerge during the
process.
To field test the instrument, the researcher provided an overview of the study and
reviewed the directions on how to complete the survey before giving it to the participant
to complete. After completing the survey, the researcher interviewed the participant to
gain additional insight on these responses. At the conclusion of this process, the
researcher solicited feedback from the participant on the survey and interview protocols
in order to assess the clarity, length, opportunity to fully express themselves, level of
comfort, or any causes for concern generated from this experience in addition to any
other actionable recommendations for improvement using a series of feedback questions
(Appendices E and F). The researcher compiled all this information, reviewed it with his
dissertation chair, then modified each instrument accordingly based on the results of the
field study in order to ensure that they were implemented uniformly each time and
achieved their purpose before using them in this study.
Validity and Reliability
Validity
Validity is the measure to which a study aptly appraises and reinforces the
essential claim the researcher is attempting to prove, while reliability refers to the
suitability of the data collection instruments. As such, the extent to which the instrument
lends itself to yielding similar interpretations for both the researcher and participants is
very important (McMillan & Schumacher, 2010).
Following the recommendations of McMillan and Schumacher (2010), the
researcher drew conclusions and designed a data collection instrument to procure
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evidence that would support these conclusions. Then, the researcher consulted
Golafshani (2003) for direction on triangulating the data to eliminate bias, defining a
relevant hypothesis, and strengthening the validity and reliability of the study. Together,
these steps represent the cumulative efforts the researcher employed to reinforce the
validity of these findings in addition to the panel of experts who previously confirmed the
validity of these tools through their initial critique.
Internal and External Validity
Maxwell (1999) suggested that internal validity stems from the targeted group
under investigation, while external validity refers to the elements on the periphery of the
group. As such, the researcher remained cognizant of both the internal and external
threats to the validity of the study, and he appraised them separately (Patten, 2014).
Pursuant to Merriam’s (1988) research, the qualitative section of this study was defined
by a host of presumptions that confirmed the internal validity of the prior protocols.
The researcher evaluated many different alternatives to maximize internal and
external validity. The study concentrated on the results of the dependent variables based
on the influence of the independent variables among a uniform population with a
controlled sample size in order to minimize generalizability. Data collection was very
prescriptive and followed a closely monitored schedule to eliminate the risks of attrition,
maturation, and mortality (Patten, 2014). Moreover, the researcher also ensured that the
interview conditions for each participant were as identical as possible to reduce the risk
of invalidating this study. He did this by consistently employing the exact instrument
with a mirrored population over a short window of time.
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Content Validity
The validity of an instrument is contingent upon the degree to which it produces
accurate information in support of the criteria it was designed to evaluate. Patton (2015)
noted that with qualitative research, some results may never be aligned to a valid,
reliable, or acceptable measure, but Patten (2014) clarified that the reason for using a
particular measurement tool must be known prior to assessing its validity. Validity and
reliability are not synonymous. A study can have a reliability without validity but cannot
have validity without reliability.
The researcher was very cautious and intentional about minimizing interruptions
while interviewing principals to collect data, so he e-mailed principals a survey where
they ranked the importance of EI characteristics when implementing the BPL 10
distinguishers. Then, the researcher conducted interviews with the participants following
their completion of the survey to allow them the opportunity to expound upon their
answers.
Reliability
Joppe (2010) described reliability as the degree to which similar outcomes are
produced over time, consistently reflect the entire population under investigation, and
whether these outcomes lend themselves to duplication using a comparable methodology.
Instruments are reliable if they meet these criteria. Patten (2014) added that the
reliability of an instrument is determined by whether it produced consistent results every
time. Given that Davids (2016) consulted a panel of experts including Dr. Jim Cox and
corroborated with colleagues pursuing similar studies on EI, the rigor of this process
strongly supported the validity, reliability, and consistency of the interview instrument to
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generate comparable results for all participants. Therefore, the researcher made minor
modifications to Davids’s instrument in order to ensure that it met the criteria of his
study, was relevant for this study’s sampling frame, and remained suitable for collecting
and analyzing cogent data. The final instrument was reviewed by two experts to establish
greater reliability. The experts held earned doctorates and had experience with using this
type of instrument in previous research.
Data Collection
Institutional Review Board (IRB)
The researcher applied to the Brandman University Institutional Review Board
(BUIRB) for approval to conduct this study. Creswell and Clark (2017) echoed that
many people from many different levels in an institution, including their review board,
must consent that a data collection effort is permissible. After receiving authorization
from BUIRB (Appendix G) to proceed with this study, the researcher began collecting
data. The researcher e-mailed six BPL principals who met the sampling criteria, asking
them to participate in the study. After receiving an affirmative response from each of the
six principals, the researcher replied with a welcome note of appreciation along with the
mandatory BUIRB informed consent form (Appendix H) and Brandman Bill of Rights
(Appendix I).
Selecting Participants
The researcher provided a copy of the sample criteria to the BPL western regional
director and the BPL school design coaches then asked them to recommend possible
participants who met the study’s criteria. Next, the researcher coordinated with each
participant to set up a video appointment for his or her Zoom interview in order to have a

66

face-to-face conversation using the virtual meeting software (Zoom Video
Communications, Inc., n.d.). Zoom was used to facilitate the interviews due to the
geographic issues of participants from the entire Western Regional United States. All
interviews were set for 1 hour based on the agreement that all surveys were completed
before, and the day before each interview, all participants received an electronic
notification reminding them of their appointment. Participants were also informed that
the Zoom interview would be recorded and transcribed for data analysis purposes. The
researcher sent the participants a copy of their interview transcription to review and
determine the validity of the content.
Interview Process
During each interview, the researcher posed supplemental questions to the
principals about their survey information to better understand their mindfulness and
application of EI characteristics when implementing the BPL 10 distinguishers on their
campuses. According to McMillan and Schumacher (2010), this is a valuable practice for
facilitating relevant and exhaustive responses. As such, the researcher followed Patton’s
(2015) recommendation and employed this strategy to prompt and guide each participant
because he believed that principals’ perceptions were an authoritative, first-hand source
on the implementation of the 10 distinguishers and the significance of EI.
Participants received a summary of the research study, provided their written
consent, and prioritized their perception of the noted EI characteristics when
implementing the BPL 10 distinguishers before participating in their interview. All
interviews occurred as scheduled and were conducted using Zoom in order to facilitate a
convenient, virtual face-to-face meeting from any location that also allowed the
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researcher to easily record and transcribe the interview as a part of his data collection
process. The researcher reminded the participants that discretion would always be used
throughout this research study and that their confidentiality would always be maintained.
The researcher ensured that each principal was fully informed and understood the
significance of each step in this sequence of events, and he invited each of them to
request additional clarity whenever it was needed.
Data Analysis
The researcher examined quantitative and qualitative data in this study as a part of
the mixed methods research design he employed. Specifically, the researcher applied
McMillan and Schumacher’s (2010) inductive analysis protocol by simultaneously
integrating the data immediately after they were collected in order to draw meaningful
conclusions that would inform this research study. McMillan and Schumacher further
explained that accurately appraising data is heavily contingent upon the cognitive
capacity and grit of the researcher to persevere through all the temporal stages until the
final analysis is rendered. As such, they recommended that a nonexperimental,
descriptive methodology was most appropriate for assessing the quantitative data by
describing and evaluating the phenomena without manipulating it (McMillan &
Schumacher, 2010). The researcher used descriptive central tendency data of mean,
percentage, and frequency to describe the quantitative data analysis.
Qualitative Analysis
All interviews were transcribed and coded. Zoom automatically transcribed the
principal interviews after each recording was completed, then the researcher entered this
information into NVivo in order to categorize and code the data. The coding process
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revealed common tendencies, thoughts, and beliefs among the principals’ responses as
NVivo uncovered the most repeated statements, expressions, and ideas. This information
allowed the researcher to group and combine like data in order to comprehend, analyze,
decipher, and recapitulate principals’ perceptions of EI when implementing the BPL 10
distinguishers on their campuses. The researcher’s data organization process consisted of
grouping central ideas and recurring comments into frequency of themes that could be
displayed for greater understanding of the qualitative data analysis (McMillan &
Schumacher, 2010).
Interrater Reliability
To establish interrater reliability and amplify the level of agreement, the
researcher followed the recommendation of McMillan and Schumacher (2010) and
solicited an expert to review the transcription and coding from his initial interview in
order to assess the alignment of what each of them saw, heard, and rated. Creswell and
Clark (2017) and Waltermaurer (2008) concurred that when multiple experts evaluate
coded data, this strengthens the validity, minimizes bias, and facilitates agreement
reliability. Interrater reliability is very important when a rating instrument is used to
collect data. However, Hallgren (2012) admonished coders to remain aware of and
actively safeguard against the peril of improperly calculating data in order to avoid
yielding false findings. As such, the researcher was very intentional and meticulous
when coding and categorizing the interview transcripts so that he could absolve the
potential deficiency and bias.
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Limitations
Limitations represent the known and often uncontrollable elements that may
prove to be detrimental to a research study and/or the researcher’s ability to draw
conclusions for similar populations (Roberts, 2010). As such, they must be
acknowledged. Similar to Davids’s (2016) study, the researcher also had the following
limitations for the interview data he collected:
1. The sample size of the purposive sample for this study might impact the
generalizability of the results to a larger population. It was appropriate for the study,
but larger sample sizes could enhance the generalization of future studies on this topic.
2. The researcher was an instrument of this study and could be a source of bias (Pezalla,
Pettigrew, & Miller-Day, 2012). Therefore, the researcher remained aware of this
possibility of bias and consciously tried to maintain an open mind to all data
interpretation.
3. The study was dependent on the perceptions of the individual participants.
Summary
Subsequent to the foundational research presented in Chapter II, Chapter III
thoroughly described the methodology and research design, while also explaining the
population and sample in order to support the study’s purpose and research questions.
Chapter III detailed the instrumentation, validity, reliability, data collection, and data
analysis protocols before closing with the study’s limitations. Chapter IV presents this
study’s research findings.
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CHAPTER IV: RESEARCH, DATA COLLECTION, AND FINDINGS
Investing in interpersonal relationships is a proven leadership strategy for
inspiring teams to achieve a common goal irrespective of the industry sector, but this is
especially true in education as school leaders seek to unify their teams and facilitate the
academic advancement of students (Goleman, 2006). Goleman (2006) further noted that
in order to produce substantial gains, it begins with the school leader establishing and
maintaining a constructive, compassionate, and collaborative working environment
among staff that ultimately translates into the fertile learning conditions necessary to
generate these results. As such, the social connections among school staff, or lack
thereof, are predictors of student achievement.
Chapter IV provides a synopsis of the answers provided by the six principals in
response to the survey and interview instruments regarding their perceptions of the
importance of emotional intelligence (EI) characteristics when implementing the 10
learning distinguishers of Big Picture Learning (BPL) schools’ conceptual framework in
order to support the academic success of students attending BPL alternative education
schools. This chapter commences by explaining and illuminating the purpose, research
questions, methodology, population, and sample for this study. It concludes by
discussing the data that were collected, coded, and grouped into major themes for each
research question based on the principals’ corresponding responses.
Purpose Statement
The purpose of this mixed methods descriptive case study was to explore and
describe the importance of self-awareness, self-management, social awareness, and
relationship management EI characteristics as perceived by principals when
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implementing the 10 learning distinguishers of BPL schools’ conceptual framework in
order to support the academic success of ninth- to 12th-grade students attending BPL
alternative education schools in the Southwestern United States.
Research Questions
The following research questions were developed for this study:
1. What is the importance of self-awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
2. What is the importance of self-management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
3. What is the importance of social awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
4. What is the importance of relationship management EI characteristics for
implementing the 10 learning distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade students attending BPL alternative
education schools the Southwestern United States?
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Methodology
This mixed methods descriptive case study utilized semistructured, open-ended
questions to understand the perceptions of principals regarding the importance of EI
characteristics when implementing the 10 learning distinguishers of BPL schools’
conceptual framework in order to support the academic success of students attending
BPL alternative education schools. Principals engaged in a four-part interview composed
of the following activities:
• Part I: Raised awareness and facilitated dialogue about the implementation process
and specific traits or practices that help principals experience success at their school
site.
• Part II: Introduced a 22-item survey allowing principals to categorize the attributes
necessary when implementing the 10 distinguishers by importance.
• Part III: Explored the four EI characteristics ranked as essential, important, or
desirable by principals regarding attributes for implementation.
• Part IV: Offered principals the opportunity to include any additional attributes they
believed were essential, important, or desirable when implementing the 10
distinguishers.
Principals received the survey for Part II prior to their interview so they could
categorize the attributes in order of importance and return it to the researcher to be used
as a part of the process. This was a critical first step because it allowed the researcher to
group principals’ responses into the four EI characteristics and create the question guide
for a subsequent interview with each participant. Zoom allowed the researcher to
simultaneously conduct, record, and transcribe each interview through a virtual, face-to-
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face platform to ensure validity. However, as an added measure of validity, the
researcher compared each transcription to its corresponding recording to confirm they
were an exact match. Each participant’s survey responses were compiled into a
document containing an EI quadrant that depicted the participant’s cumulative results.
The researcher used NVivo to code topics and patterns that emerged from the
interview transcripts. Major themes were established to group parallels and variations in
the answers provided by respondents. The resulting data revealed principals’ perceptions
regarding the importance of EI characteristics when implementing the 10 learning
distinguishers of BPL schools’ conceptual framework in order to support the academic
success of students attending BPL alternative education schools.
Population and Sample
The target population for this study was the 18 BPL schools in the Southwestern
United States, and the sampling frame was condensed to principals of continuation and
charter high schools. BPL principals with experience implementing the 10 distinguishers
were selected in order to provide the most useful information for accomplishing the
purpose of this study. Six principals representing six different school districts were the
subjects of this study. Four principals were from the Northern California region and two
principals were from the Southern California region.
The researcher secured five participants through a virtual introduction from the
Big Picture regional director for this region to BPL to select principals who met the
research criteria, but the researcher secured the final participant by personally reaching
out to a former colleague. Participants were chosen on a voluntary basis and as their
schedules allowed. E-mail was the primary means of communication for exchanging
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pertinent information and setting appointments, but periodically phone conversations
were needed to convey certain details not fully understood via e-mail. The participants in
this study met the following criteria:
• They were current BPL principals of a school located within the Southwestern United
States who were willing to complete a survey, participate in an interview, and answer
follow-up questions if necessary.
• They had served as a BPL principal for at least 2 years.
• They actively participated in professional development for BPL school leaders.
Data Analysis
The researcher collected, organized, and analyzed the data in order to identify
common themes and patterns that emerged. The quantitative data came the from surveys
completed by each participant where the participants ranked EI characteristics as
essential, important, desirable, or not as valuable using a scale of 1 to 4. The results from
each survey informed the ensuing interview that occurred and allowed the researcher to
gain an in-depth understanding of participants’ perception of the EI characteristics.
Immediately following the final interview, the researcher evaluated the data from
all participants and categorized their individual responses into themes by research
question. Subsequently, the researcher grouped each of the themes from the participants’
responses to each research question in order to understand the perceptions all participants
shared about each research question. Lastly, the researcher analyzed measures of central
tendency from the participants’ survey data to triangulate their survey responses against
their interview responses. All participants were classified with a unique number in order
to safeguard their identity and preserve confidentiality.
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Data Analysis per Participant
Participant 1. Participant 1 was the principal of a BPL school in the Northern
California region. Table 3 correlates the themes and patterns within Participant 1’s
responses aligned to the four research questions.
Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” According to Participant 1, self-confidence is important when implementing the
10 distinguishers, especially the confidence that comes from prior experience in other
educational roles because it informs principals’ ability to relate to staff on multiple levels
and lead the school effectively as evidenced by the five references made during the
interview. Participant 1 also indicated that self-reflection is important because principals
must know how to use the information they hear and receive in a constructive manner.
Lastly, Participant 1 noted that conscientiousness is critical for principals because they
must help their team navigate the complexities of implementing change within systems
that are often inflexible while intentionally positioning themselves as a member of the
team and ensuring equity among all team members.
Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 1 observed that flexibility is essential for
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Table 3
Participant 1: Themes and Patterns in Responses to Research Questions

Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
2. What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing the
10 learning distinguishers of BPL
schools’ conceptual framework as
perceived by principals of BPL
ninth- to 12th-grade students
attending BPL alternative education
schools in the Southwestern United
States?

Themes and patterns of
participant responses

Frequency of
reference

Percentage of
reference

• Self-confidence

5

11.36

• Self-reflection

3

6.82

• Conscientious

3

6.82
25.00

• Flexibility

7

15.91

• Integrity

5

11.36
27.27

• Active listener

7

15.91

• Can read audience

3

6.82
22.73

• Shows empathy

6

13.64

• Inspires teamwork

5

11.36
25.00

Total

100.00

Note. Total references = 44.

77

principals because leading a BPL school is a highly iterative process. The work is never
done and the principal never arrives on this journey because each year changes must be
made to strengthen his or her fidelity in implementing the 10 distinguishers. Participant 1
also observed that integrity is very important for principals because they must possess
personal qualities that allow people to trust them (i.e., truthful, honest, etc.) and want to
follow what they say because they believe the principal is going in the right direction.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 1 emphasized that active listening is a very important way of
principals showing love and support toward their staff and a way to maintain group
cohesions that keep them moving in the same direction because they need opportunities
to express their positive and negative concerns. Participant 1 also reported that knowing
how to read an audience is an extremely valuable skill because it is the basis of the
bottom-up management philosophy upon which the school was built. In this case, it was
first the students and then the staff who communicated that their previous instructional
model was not working, so together they all approached the board about making a
change.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
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Southwestern United States?” Participant 1 shared that showing empathy is an integral
part of a larger strategy that focuses on building trust through empathy and personal
connections because this approach truly enables principals to move a group of people to
do work, get the best out of them, and ultimately help them to experience success.
Participant 1 also discussed how inspiring teamwork by prioritizing team cohesion over
personal power is vital for everyone, both classified and certificated, to buy-in and
authentically engage in the work together. This starts with having a strong onboarding
process for new people where they are brought in, educated about the campus culture,
and experience how everyone is on equal standing with each other, including the
principal, because they are not elevated to a higher position while other people have
lower positions.Participant 2. Participant 2 was the principal of a BPL school in the
Northern California region. Table 4 correlates the themes and patterns within Participant
2’s responses aligned to the four research questions.
Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” According to Participant 2, self-confidence is important because even though
there are many technical skills and best practices that can be learned along the way, there
is no substitute for nor data to quantify the innate personal qualities or “magic” each
leader brings to this position that were not gained through formal training. In addition,
Participant 2 indicated that constant self-reflection is critical for principals, namely
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Table 4
Participant 2: Themes and Patterns in Responses to Research Questions

Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to
12th-grade students attending BPL
alternative education schools in the
Southwestern United States?
2. What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing the
10 learning distinguishers of BPL
schools’ conceptual framework as
perceived by principals of BPL
ninth- to 12th-grade students
attending BPL alternative education
schools in the Southwestern United
States?

Themes and patterns of
participant responses

Frequency of
reference

Percentage of
reference

• Self-confidence

5

11.90

• Self-reflection

5

11.90

• Conscientious

4

9.52
33.33

• Self-control

3

7.14

• Anticipating
others’ needs
• Can read audience
• Understanding
group dynamics

7

16.67

6

14.29

6

14.29
45.24

• Influencing others
• Cultivating
relationships

Total

3

7.14

3

7.14
14.29

100.00

Note. Total references = 42.
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keeping their egos so they do not impair principals’ ability to conduct key functions of
their job such as making decisions, handling conflict, or simply having conversations, to
name a few. Principals must remain aware of how they do things and the way they come
across to the people they lead. Similarly, Participant 2 also noted conscientiousness as a
reflection of love and human-centered leadership as an essential perspective that
principals must maintain in order to remain sensitized to the way their decisions impact
other people.
Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 2 emphasized self-control as a cardinal custom
that principals must observe, especially in stressful situations, because the ripple effect of
a leader’s negative energy is far-reaching and often unseen. As a result, positivity is a
policy that school leaders should adopt instead.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 2 drew special attention to the fact that principals must be
particularly skilled in anticipating others’ needs as they engage in fearless advocacy of
equity for all. Principals must be activists who are not afraid to speak up and call out
inequities in order to ensure that each student’s needs are met and each student is
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provided with appropriate opportunities. Participant 2 also underscored that principals
must be versed at reading audiences on many different levels including the instinctive
assessment of body language, tone of voice, physical responses, and energy levels,
among others. This applies to both the internal and external audiences that comprise the
school community because important details are easily missed when principals do not pay
attention to this level of detail. Lastly, Participant 2 accentuated that understanding
group dynamics while observing human-centered leadership that prioritizes love, respect,
and what’s best for everyone involved is a pivotal practice for principals as well.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 2 reported that leading through influence
empowers principals to establish and maintain an inviting atmosphere for all that is
defined by spirited displays of love that leave people eagerly awaiting each new day. In
similar fashion, Participant 2 also reported that cultivating relationships through the
frequent recognition of individual authenticity is a noteworthy strategy that principals can
use to highlight the efforts of students and staff alike.
Participant 3. Participant 3 was the principal of a BPL school in the Southern
California region. Table 5 correlates the themes and patterns within Participant 3’s
responses aligned to the four research questions.
Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
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Table 5
Participant 3: Themes and Patterns in Responses to Research Questions

Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
2. What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing the
10 learning distinguishers of BPL
schools’ conceptual framework as
perceived by principals of BPL
ninth- to 12th-grade students
attending BPL alternative education
schools in the Southwestern United
States?

Themes and patterns of
participant responses

Frequency of
reference

Percentage of
reference

• Self-reflection

16

25.00

• Self-confidence

7

10.94

• Conscientious

3

4.69
40.60

• Flexible

3

4.69

• Integrity

3

4.69

• Positive

3

4.69
14.06

• Anticipating
others’ needs
• Active listening
• Can read audience
• Understanding
group dynamics

7

10.94

5

7.81

4

6.25

4

6.25
31.25

• Cultivating
relationships
• Inspiring
teamwork

Total

6

9.38

3

4.69
14.06

100.00

Note. Total references = 64.
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BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 3 discussed several elements of self-reflection including selfmonitoring practices, personal reminders, and modeling desired behaviors all as
invaluable habits principals should incorporate into their normal routines. Selfmonitoring practices range from things like regularly checking one’s ego, owning his or
her deficiencies and actively counter-balancing them with productive alternatives, and
resisting the temptation to allow him or herself or his or her team to operate in mediocrity
because the task at hand seems hard or discomforting. Personal reminders represent
activities such as daily affirmations or mantras repeated aloud each morning and placing
visual references everywhere so the principal can constantly see them as he or she goes
throughout his or her day. Modeling desired behaviors is an incessant and intentional
commitment to ensuring that everyone sees a clear example of the acceptable, desired,
and expected campus norms on daily basis.
Participant 3 shifted the conversation to focus on self-confidence as a reflection of
the belief that principals should ground everything they do in a strong mission and vision
orientation that in turn guides their actions. Principals must remain rooted in the why and
frequently revisit the core tenants driving the work to ensure that they are doing the right
things both individually and collectively with their teams. In this discussion, Participant
3 also acknowledged conscientiousness as a significant and dual posture that principals
must maintain because they must always be sure to bring their teams along with them.
Principals must avoid the peril of being consumed with their own thinking but instead
uphold a “we” orientation where they prioritize “us” over “me.”
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Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 3 reported that flexibility is essential for
principals because even though one aspect of their job is enforcing certain things that are
nonnegotiable, principals must likewise be creative and do this in way that maximizes the
voice and autonomy of the other parties involved so that everyone feels good about the
process. Then, in a similar yet different recommendation to the initial admonition,
Participant 3 referenced the importance of modeling desired behaviors again but this time
from the perspective of encouraging principals to be people of integrity and not
hypocrites. Participant 3 concluded that by recognizing the notable impact of positivity
and persistence when principals use them in tandem in all messaging and all subsequent
actions that must occur.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 3 submitted that anticipating others’ needs expressed through
frequently discussing the goal(s) at hand, monitoring progress toward that goal(s), and
ensuring equity for all are quintessential skills for principals to possess. This means
consistently and collectively reflecting over common benchmarks to identify where
reinforcement is needed prior to moving forward in addition to never wavering from the
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convictions that one size fits all and being the same toward everyone are untrue and
unfair. Being fair and equitable is responding accordingly to each person’s different
needs.
Participant 3 also acknowledged active listening, reading an audience, and
understanding group dynamics as vital traits for principals. Active listening is largely
informed by an initial and ongoing posture of genuine curiosity about situations where
the objective is to ask good questions and truly understand before responding as opposed
to immediately offering fixes to the problem at hand. Reading an audience requires a
firm commitment to valuing others’ needs through saying yes, so that despite where
people may be or what they may think or feel, forward progress can still occur with
everyone being on board. Similarly, understanding group dynamics brings all of this
together and necessitates the relentless application of gentle pressure in order to foster
accountability, provide correction, and support team members in a way that is not offputting or isolating.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 3 disclosed that cultivating relationships through

relational modeling and inspiring teamwork are integral attributes for principals.
Cultivating relationships through relational modeling can occur in many ways; however,
frequently celebrating accomplishments and beginning meetings and conversations with
compliments for team members before getting down to business are a few examples of
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building culture and capacity while building relationships. Likewise, there are many
ways to inspire teamwork, yet few are as relatable as openly revealing personal
deficiencies including the results of leadership surveys that indicate needed areas of
growth, tough lessons learned and the consequences that follow, and other areas of
vulnerability as well.
Participant 4. Participant 4 was the principal of a BPL school in the Northern
California region. Table 6 correlates the themes and patterns within Participant 4’s
responses aligned to the four research questions.
Research Question 1. The first research question asked, “What is the importance of selfawareness EI characteristics for implementing the 10 learning distinguishers of BPL
schools’ conceptual framework as perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools in the Southwestern United
States?” Participant 4 presented self-reflection and conscientiousness as foundational
characteristics for principals when implementing the 10 distinguishers and classified
them as follows. Self-reflection is the initial and ongoing reconciliation of personal
beliefs and values in order for one to remain firmly grounded in the work, then owning
his or her areas for growth and building a team of people who possess complementary
strengths in order to achieve balance. Conscientiousness is considering the positive
and/or negative aspects of one’s own educational journey and then using them to center
him or herself around a commitment to create an even better educational experience for
his or her students in order to hedge against viewing this position as a means to
something else. People need leaders who they know are deeply rooted and have a strong
personal connection to the work.
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Table 6
Participant 4: Themes and Patterns in Responses to Research Questions

Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
2. What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing the
10 learning distinguishers of BPL
schools’ conceptual framework as
perceived by principals of BPL
ninth- to 12th-grade students
attending BPL alternative education
schools in the Southwestern United
States?

Themes and patterns of
participant responses

Frequency of
reference

Percentage of
reference

• Self-reflection

5

14.29

• Conscientious

3

8.57
22.86

• Integrity

7

20.00

• Self-control

3

8.57
28.57

• Anticipating
others’ needs
• Can read audience
• Understanding
group dynamics

• Cultivating
relationships
• Showing empathy

4

11.43

4

11.43

3

8.57
31.43

3

8.57

3

8.57
17.14

Total

100.00

Note. Total references = 35.
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Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 4 submitted integrity and self-control as
essential attributes for principals when implementing the 10 distinguishers. Integrity is
the embodiment of a magnetic authenticity that draws people to connect and be in
relationship because of the joyfulness, positivity, and grace they display as they walk
through each day. Self-control is serving as the emotional anchor and hope holder for the
school that provides calmness, confidence, and faith even if the principal does not
completely feel this way.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 4 communicated that anticipating others’ needs, reading an
audience, and understanding group dynamics are indispensable qualities for principals
when implementing the 10 distinguishers. Anticipating others’ needs is reflected in the
way school culture is established and maintained, the prevalence of trust, respect, and
equality, and how these behaviors are modeled at the highest levels during times of
turmoil or conflict. Reading an audience is grounded in an unwavering belief and
investment in students based on their potential both today and in the future. To this end,
students must always engage in rigorous and consequential tasks that stimulate their
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minds, hearts, and time effectively, and everyone must subscribe to this philosophy.
Understanding group dynamics builds on this idea because it focuses on cultivating a
team around a shared mission and vision that begins with hiring, continues through
onboarding, and is ultimately sustained over time when a group of people remain
committed to these practices.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 4 offered cultivating relationships and showing
empathy as imperative skills for principals when implementing the 10 distinguishers.
Cultivating relationships encompasses building deep relationships with all stakeholders,
especially those in a principal’s surrounding community, because as he or she envisions
what is possible, it is these connections that will help him or her bring this vision to
reality. Showing empathy involves modeling desired behaviors because in the same way
that students want to be known, heard, and understood, teachers also value these things.
As such, school leaders must understand, model, and provide all of this and more for
teachers so they can in turn provide students with the requisite relationship management
skills that will help them be successful in both their personal and professional lives.
Participant 5. Participant 5 was the principal of a BPL school in the Southern
California region. Table 7 correlates the themes and patterns within Participant 5’s
responses aligned to the four research questions.
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Table 7
Participant 5: Themes and Patterns in Responses to Research Questions
Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to
12th-grade students attending BPL
alternative education schools in the
Southwestern United States?
2. What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing the
10 learning distinguishers of BPL
schools’ conceptual framework as
perceived by principals of BPL
ninth- to 12th-grade students
attending BPL alternative education
schools in the Southwestern United
States?

Themes and patterns of
participant responses

Frequency
of reference

Percentage of
reference

• Self-confidence

8

13.56

• Self-reflection

3

5.08

• Conscientious

3

5.08
23.73

• Flexible

4

6.78

• Anticipating others’
needs
• Understanding group
dynamics
• Active listening
• Can read audience

8

13.56

8

13.56

4

6.78

4

6.78
40.68

• Cultivating
relationships
• Showing empathy

8

13.56

9

15.25
28.81

Total

100.00

Note. Total references = 59.
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Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 5 rendered self-confidence, self-reflection, and conscientiousness as
eminent assets for principals when implementing the 10 distinguishers and described
them as follows. Self-confidence is expressed through innovation and a willingness to
take risks on behalf of students, even when it means approaching people in power for
flexibility in the mandates or initiatives being asked of others or challenging longestablished systems in order to redesign more appropriate learning experiences for
students. Self-reflection consists of a person acknowledging when he or she does not
know something, then assuming a posture of learning where he or she does whatever it
takes until vehemently convinced of his or her ability to lead effectively in this area.
Conscientiousness is modeling desired behaviors in order to move the work forward so
that team members can see and replicate the leader’s actions.
Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 5 identified flexibility as a core competency
for principals when implementing the 10 distinguishers and then characterized it with the
successive language. Flexibility is all about adaptive leadership because principals must
be able to evaluate established systems and then modify those systems to work in their
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specific context while also bearing in mind that there is often more than one way to do
things.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 5 conveyed anticipating others’ needs, understanding group
dynamics, active listening, and reading an audience as strategic traits for principals when
implementing the 10 distinguishers. Anticipating others’ needs is displayed through
advocating for the unique needs of one’s school. This includes establishing great
relationships with prominent people in the district who can help obtain the
accommodations a principal desires (i.e., bell schedule, calendar, hiring, etc.) and
establishing great partnerships with people in the community who can assist him or her
with things the district cannot provide.
Understanding group dynamics is evidenced by doing whatever it takes to
develop the collective knowledge and skills of all stakeholders (i.e., students, staff,
superiors, etc.) until everyone owns the vision, is convinced of its significance, and can
explain it to any audience. Active listening is elevating all voices, especially those of
students, to ensure that their input is heard and acted upon when it comes to making
major decisions on behalf of the school. This practice safeguards against the interference
of emotions and clarifies student success as the focal point. Finally, reading an audience
confirms the need to establish and reinforce a clear vision and corresponding expectations
so that people will value the system that is built.
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Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 5 advanced cultivating relationships and
showing empathy as fundamental capabilities for principals when implementing the 10
distinguishers. Cultivating relationships is centered on establishing strong human
connections with all stakeholders ranging from neighbors who provide feedback on the
public perception and effectiveness of a program, local colleges that can provide mentors
for students, local businesses that can provide internships for students, and, of course,
parents. This approach to building community is rooted in empathy and inclusivity in
order to help one experience forward progress.
Showing empathy materializes in the explicit use of social emotional learning
(SEL) and restorative practices as norms for the entire school. From the frequent and
public use of mindfulness and “harm circles,” to having dedicated spaces on campus, to
students leading these processes on behalf of themselves and/or their peers, to all adults
advocating and proactively supporting students as needed, and so much more, an ongoing
commitment to their SEL needs and then their academic needs is nonnegotiable when
working with at-promise youth. This is how the 10 distinguishers are sustained and
advanced in schools.
Participant 6. Participant 6 was the principal of a BPL school in the Northern
California region. Table 8 correlates the themes and patterns within Participant 6’s
responses aligned to the four research questions.
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Table 8
Participant 6: Themes and Patterns in Responses to Research Questions

Research questions
1. What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?

Themes and patterns of
participant responses

Frequency of
reference

Percentage of
reference

• Self-confidence
• Self-reflection
• Appropriate sense of
humor
• Conscientious

14

11.57

6

4.96

3

2.48

3

2.48
21.49

2. What is the importance of self• Self-control
management EI characteristics for
implementing the 10 learning
• Integrity
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
3. What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived
by principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?
4. What is the importance of
relationship management EI
characteristics for implementing
the 10 learning distinguishers of
BPL schools’ conceptual
framework as perceived by
principals of BPL ninth- to 12thgrade students attending BPL
alternative education schools in the
Southwestern United States?

• Can read audience
• Understanding group
dynamics
• Anticipating others’
needs
• Active listening

7

5.79

4

3.31
9.09

29

23.97

11

9.09

7

5.79

5

4.13
42.98

• Influencing others
• Showing empathy
• Cultivating
relationships

12

9.92

12

9.92

8

6.61
26.45

Total

100.00

Note. Total references = 121.
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Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 6 heralded self-confidence, self-reflection, appropriate sense of
humor, and conscientiousness as distinct essentials for principals when implementing the
10 distinguishers and itemized them as follows. Self-confidence is largely reflected in a
willingness to take risks on behalf of students based on a core belief that doing what is
best for them will require asking for forgiveness instead of permission and convincing
other people he or she is right about what about must be done because when the principal
builds the school correctly, he or she knows students will come. As a result, selfreflection plays an important and ongoing role in this work because to continue serving
students effectively, principals must consistently extend the boundaries of their comfort
zone by surrounding themselves with a mentor and other people who believe in them and
will continually push them toward greatness. In addition, the principal must slow down
and regularly dedicate personal time to reading, mediation, and other forms of personal
development.
Principals also need a healthy sense of humor in order to avoid taking things too
seriously, yet they must also remain steadfast and conscientious in their commitment to
the mission and vision of the school and ensure that everyone on the team shares this
commitment as well. Principals must communicate the direction clearly, invite everyone
who wants to proceed in that direction to remain on board, and ask the people who have
different ideas to exit even if they are close friends.
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Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 6 recognized self-control and integrity as
foundational aptitudes for principals when implementing the 10 distinguishers. The
epitome of self-control is responding appropriately to expressions of trauma, especially
when it is explicitly directed toward the principal but is not about him or her at all
because the students are not equipped with the skills necessary to cope with all of the
unimaginable things that have and are currently unfolding in their home lives. Instead of
allowing conventional thinking and practices to dictate what should happen in situations
like this, stopping, thinking, and not taking these outbursts personally affords principals
the mental clarity they need to support the student most effectively. When school leaders
consistently display this level of integrity where they model the desired thinking and
response(s) they want everyone to employ in similar situations, staff members will begin
to believe and own these practices as well. Even though it may require frequent
reminders, the outcome is total transformation in the areas of suspensions, referrals, and
other disciplinary measures because staff now think and respond differently to students.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” Participant 6 expressed that reading an audience, understanding group
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dynamics, anticipating others’ needs, and active listening must be deliberate activities for
principals when implementing the 10 distinguishers. Continuing from the previous
discussion about trauma, reading an audience is about intuitively being able to understand
and explain expressions of trauma and then to view these expressions of trauma as unmet
needs. Research has proven that students who experience three or more adverse
childhood experiences are more likely to experience a cadre of health challenges and live
significantly shorter lives due to the impact of these stressors. Furthermore, when this is
compounded by the fact that many at-promise youth have lived with this trauma for the
majority of their lives, at times it can be tough to predict when or how manifestations of
this trauma will present themselves. However, research has also proven that for youth
who contend with an abundance of trauma, having at least one caring adult in their lives
will help them counteract their manifestations of trauma, and as such, is a role that
educators must provide. Principals must be able to make these connections and meet
these needs and then help their staff do the same.
To this end, to understand group dynamics, the principal must focus on supporting
staff in taking risks and making mistakes in addition to modeling the desired behaviors.
Teachers must be confident that they can explore new things to improve their practice
and service to students, and if they make a mistake along the way, it is okay because it
helps them to authentically provide this same opportunity to students. Students need this
as a fundamental part of their development; therefore, teachers need it as well, and in
order for teachers and students to experience this, principals must model this and be
willing to take the fall if a major situation arises. Moreover, principals must also model
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strength and compassion where they uphold campus expectations but are readily
available to sit with students and help them work through their challenges.
At the core, anticipating others’ needs is about prioritizing student needs that most
impact their learning and being sold out to each student’s best interest. This means that
in addition to meeting students’ social emotional needs, schools must also direct attention
toward students’ basic needs such as food, clean clothes, shelter, and the like. A school
must also provide a safe learning community for students, and its culture should reflect
the students who attend there. These elements play a critical role in ensuring that each
student has the best educational experience possible and giving students an opportunity to
experience success at high level in spite of their background or circumstances. Finally,
none of this would be possible without the constant bedrock of active listening upon
which all of this is built and sustained. Active listening means truly paying attention to
students and being a needs detective, even if it requires leaving the school and doing
home visits to understand how to best relate to and support students.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” Participant 6 promoted influencing others, showing
empathy, and cultivating relationships as important areas of fluency for principals when
implementing the 10 distinguishers. Influencing others is based on modeling and
advocating for compassion through the power of relationships. Working with youth who
have such a high volume of needs requires a special person, and a huge part of what
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makes that person special is remaining sensitized to the experiences these youth endure,
building relationships with them through these experiences, and consistently showing
them the compassion they so desperately need yet too infrequently receive. Compassion
though is only the beginning because compassion must transform into empathy in order
to sustain its effectiveness.
Obtaining and maintaining empathy toward students is heavily rooted in a
person’s observing an intrinsic connection to all of the moments in his or her life where
he or she was vulnerable, destitute, alone, had little to no sense of comfort, confidence, or
security, juxtaposed against the backdrop of an unfaltering reality that biologically people
are all the same in spite of all the things society says makes them different. It is from this
frame of mind and place of being that principals must approach their work with every
student who walks through their doors or otherwise into their care. Furthermore, it is
through this posture that principals cultivate relationships because they prioritize
students’ and everyone else’s feeling relevant and important by believing in them,
endowing them with a sense of responsibility, and consistently affirming their progress
and growth until they start to own for themselves how great the principal already knows
they are.
Data Analysis per Themes in Research Questions
The following sections were categorized by the four research questions and then
used to categorize and analyze common themes and patterns based on the principals’
responses. The data were analyzed by each research question. Similar perceptions were
gathered and reported.
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Research Question 1. The first research question asked, “What is the importance
of self-awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” The six participants’ responses were noted and analyzed for common themes
and patterns. Table 9 displays the common themes for Research Question 1, the EI selfawareness components from the responses, the frequency of references, and the
percentage of references from all participants.
Table 9
Common Themes in Responses for Research Question 1

Research Question 1
What is the importance of selfawareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived by
principals of BPL ninth- to 12th-grade
students attending BPL alternative
education schools in the Southwestern
United States?

EI component
/common theme

Frequency of
references

Percentage of
references

A. Self-confidence

39

39.39

B. Self-reflection

38

38.38

C. Conscientious

19

19.19

3

3.04

D. Appropriate sense
of humor

Total

100.00

Note. N = 99.

Common Theme A. Throughout the six interviews, 39 of the 99 references were
to self-confidence. The most common theme was that principals of BPL schools take
risks on behalf of their students when implementing the 10 distinguishers in order to
support their academic success. For example, Participant 6 reported
You have to be willing to take risks, you have to. I do things and ask for
forgiveness later. Successful big picture principles have fairly the same fairly
close to that same mindset like I'm going to do this. It's not just risk of just trying
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things that are new, but it's also taking risks that I'm going to do the right work.
It's like the Field of Dreams, I'm going to build it and they will come. Risk is
number one.
Common Theme B. Throughout the six interviews, 38 of the 99 references were
to self-reflection. The most common theme was that principals of BPL schools engage in
various forms of self-monitoring practices when implementing the 10 distinguishers in
order to support the academic success of their students.
Common Theme C. Throughout the six interviews, 19 of the 99 references were
to conscientious. The most common theme was that principals of BPL schools are
mission and vision focused when implementing the 10 distinguishers in order to support
the academic success of their students.
Common Theme D. Throughout the six interviews, three of the 99 references
were to appropriate sense of humor. The most common theme was that principals of BPL
schools recognize and utilize the value of humor when implementing the 10
distinguishers in order to support the academic success of their students.
Research Question 2. The second research question asked, “What is the
importance of self-management EI characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as perceived by principals of BPL
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” The six participants’ responses were noted and analyzed
for common themes and patterns. Table 10 displays the common themes for Research
Question 2, the EI self-management components from the responses, the frequency of
references, and the percentage of references from all participants.
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Common Theme A. Throughout the six interviews, 19 of the 49 references were
to integrity. The most common theme was that principals of BPL schools’ model desired
behaviors when implementing the 10 distinguishers in order to support the academic
success of their students. Participant 4 noted “so much of BPL is about helping kids
build network and have the transformative relationships with different adults in their
lives. Without having strong self-management skills, we cannot model how to do those
things.”

Table 10
Common Themes in Responses for Research Question 2

Research Question 2
What is the importance of selfmanagement EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived by
principals of BPL ninth- to 12th-grade
students attending BPL alternative
education schools in the Southwestern
United States?

EI component/
common theme

Frequency of
references

Percentage of
references

A. Integrity

19

38.78

B. Flexibility

14

28.57

C. Self-control

13

26.53

3

6.12

D. Positive

Total

100.00

Note. N = 49.

Common Theme B. Throughout the six interviews, 14 of the 49 were references
to flexibility. The most common theme was that principals of BPL schools recognize and
embrace the constant need for improvement when implementing the 10 distinguishers in
order to support the academic success of their students.
Common Theme C. Throughout the six interviews, 13 of the 49 references were
to self-control. The most common theme was that principals of BPL schools are the
emotional anchors for their schools, especially during stressful situations, and they
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respond appropriately to expressions of trauma when implementing the 10 distinguishers
in order to support the academic success of their students.
Common Theme D. Throughout the six interviews, three of the 99 references
were to positive. The most common theme was that principals of BPL schools maintain a
pleasant disposition as they persist toward their goal(s) when implementing the 10
distinguishers in order to support the academic success of their students.
Research Question 3. The third research question asked, “What is the importance
of social awareness EI characteristics for implementing the 10 learning distinguishers of
BPL schools’ conceptual framework as perceived by principals of BPL ninth- to 12thgrade students attending BPL alternative education schools in the Southwestern United
States?” The six participants’ responses were noted and analyzed for common themes
and patterns. Table 11 displays the common themes for Research Question 3, the EI
social awareness components from the responses, the frequency of references, and the
percentage of references from all participants.Common Theme A. Throughout the six
interviews, 50 of the 136 references were to ability to read audience. The most common
theme was that principals of BPL schools view, understand, and explain expressions of
trauma as unmet needs when implementing the 10 distinguishers to support the academic
success of their students. Participant 6 emphasized
If you got a kid with all this trauma and you talk about adverse childhood
relationships, then the only the only true way to get past that trauma is for that kid
to connect with one other caring adult. We know that scientifically. The most
powerful thing for a kid with trauma is to meet up and have some one individual
person caring about them, so the relationship piece is what our school is
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completely about. It wasn't until I was able to fully explain what ACES were to
teachers and what the 10 questions right and explain why, literally the data [and]
the science behind [why] a score of three or more you are more likely to get a
heart attack, more likely to get diabetes, and likely 20 years your life will be
reduced. All those pieces of trauma were not the kids fault right. It's completely
not their fault. [When] you say hey, can you pick that up and he turns around, he
says f**k you [then] walks off [to] go after somebody else you can't take it
personally. You have to stop and think. The reason that kid said that to me is
because that is how everything prior to that moment has gone for that kid. If you
can understand that that's empathy. You cannot blame the behaviors of those kids
on that moment, it's everything prior to that. I have to remind [teachers] quite
often, that the behavior you just saw your in classroom or on the on the basketball
court had nothing to do with them. It had to do with all that s**t that happened to
them for the past 12 to 15 years. That's a totally different mindset. Once they got
that down our referral and suspension rate went down to almost 3% right now.
We don't suspend kids. We don't get referrals, because our teachers know that it's
not personal anymore.
Table 11
Common Themes in Responses for Research Question 3

Research Question 3
What is the importance of social
awareness EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived by
principals of BPL ninth- to 12th-grade

EI component/
common theme

Frequency of
references

Percentage of
references

A. Can read audience

50

36.76

B. Anticipates others’
needs

33

24.26

32

23.54

C. Understanding
group dynamics
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students attending BPL alternative
education schools in the Southwestern
United States?

D. Active listening

21

Total

15.44

100.00

Note. N = 136.

Common Theme B. Throughout the six interviews, 33 of the 136 references were
to anticipates others’ needs. The most common theme was that principals of BPL schools
are committed to and fearlessly advocate equity for all when implementing the 10
distinguishers in order to support the academic success of their students.
Common Theme C. Throughout the six interviews, 32 of the 136 references were
to understanding group dynamics. The most common theme was that principals of BPL
schools are intuitive and practice love and human-centered leadership when
implementing the 10 distinguishers in order to support the academic success of their
students.
Common Theme D. Throughout the six interviews, 21 of the 136 references were
to active listening. The most common theme was that principals of BPL schools elevate
all voices, especially student voice, and are sold out to each student’s best interests when
implementing the 10 distinguishers in order to support their academic success.
Research Question 4. The fourth research question asked, “What is the
importance of relationship management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by principals
of BPL ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States?” The six participants’ responses were noted and analyzed
for common themes and patterns. Table 12 displays the common themes for Research
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Question 4, the EI relationship management components from the responses, the
frequency of references, and the percentage of references from all participants.
Table 12
Common Themes in Responses for Research Question 4

Research Question 4
What is the importance of relationship
management EI characteristics for
implementing the 10 learning
distinguishers of BPL schools’
conceptual framework as perceived by
principals of BPL ninth- to 12th-grade
students attending BPL alternative
education schools in the Southwestern
United States?

EI component/
common theme

Frequency of
references

Percentage of
references

A. Showing empathy

30

37.03

B. Cultivating
relationships

28

34.57

C. Influencing others

15

18.52

8

9.88

D. Inspiring
teamwork

Total

100.00

Note. N = 81.

Common Theme A. Throughout the six interviews, 30 of the 81 references were to
showing empathy. The most common theme was that principals of BPL schools build and
maintain trust through empathy and personal connections in addition to having social
emotional learning and restorative practices as norms on campus when implementing the 10
distinguishers to support the academic success of their students. Participant 5 explained
At my school how we [use] mindfulness and restorative justice counseling. Students
know that there is a room, specifically set for one when they are not having a good
day ore struggling in a certain class. If they have issues with their peers, they ask for
a community a harm circle. When you walk into my campus, you will hear students
asking for mindfulness time, leader students asking to lead to harm circles, [and]
students wanting on to comfort their friends. You will see teachers asking [students]
how are you feeling today, especially on Mondays because weekends are very tough
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for some of our kids so we do a quick check in at in every class. Teachers advocate
for students who need additional social emotional learning assistance, so we are all
in tune. Even our community rep makes sure that she plays a key part in being
accessible to the social emotional learning needs of our students. When you deal
with at promise you. The first thing you need to tackle is social emotional learning.
A student is not going to engage is not going to achieve academically if they are not
socially and emotionally taken care of. In order for a student to be academically
prosperous, we need to ensure that the SEL systems are in place and then you can be
able to implement all this distinguishes.
Common Theme B. Throughout the six interviews, 28 of the 81 references were
to cultivating relationships. The most common theme was that principals of BPL schools
establish strong human connections with all stakeholders and prioritize people feeling
relevant and important when implementing the 10 distinguishers in order to support the
academic success of their students.
Common Theme C. Throughout the six interviews, 15 of the 81 references were
to influencing others. The most common theme was that principals of BPL schools
model desired behaviors and advocate for compassion by building relationships when
implementing the 10 distinguishers in order to support the academic success of their
students.
Common Theme D. Throughout the six interviews, eight of the 81 references
were to inspiring teamwork. The most common theme was that principals of BPL
schools create an inviting atmosphere for all by celebrating accomplishments and
frequently providing compliments in addition to providing team cohesion over personal
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power when implementing the 10 distinguishers in order to support the academic success
of their students.
Data Analysis Frequency Average per Research Question EI Component
The data were further analyzed to show the comprehensive results of the survey
administered to the six principals. Data were collected and grouped by EI components
into the following categories: 1 (essential), 2 (important), 3 (desirable), or 4 (not deemed
valuable). Table 13 reflects an analysis of the principals’ response ratings of the
individual characteristic for each EI component.
The characteristic of appropriate sense of humor was ranked as least valuable of
the 16 EI characteristics with a mean of 2.83. The characteristic of leads through
influence was considered less valuable with a mean of 2.17. In addition, several other
characteristics including self-examining, understands group dynamics, and anticipates
others’ needs were perceived as less valuable when implementing the 10 distinguishers
with means of 2.00. Furthermore, the characteristics of self-confidence with a mean of
1.83 and self-control with a mean of 1.67, as well as conscientious, knows how to read
audience, active listener, and inspires teamwork, each with means of 1.50, ranked closer
to 2 (important) rather than 1 (essential) when implementing the 10 distinguishers.
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Table 13
Data Analysis Frequency Average per EI Component Characteristic
1
Research question and characteristic of EI component

n

2
%

n

3
%

n

4
%

n

%

t

1. What is the importance of self-awareness EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools in
the Southwestern United States?

M
2.04

1101

Is conscientious; really cares about what goes on at the
school site

3

50.00

3

50.00

0

0.00

0

0.00

6

1.50

Self-confidence; trust in one’s own ability

2

33.33

3

50.00

1

16.67

0

0.00

6

1.83

Self-examining; uses self-reflection as an important tool
for personal improvement

1

16.67

4

66.67

1

16.67

0

0.00

6

2.00

Appropriate sense of humor

0

0.00

2

33.33

3

50.00

1

16.67

6

2.83

2. What is the importance of self-management EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools in
the Southwestern United States?

1.25

Integrity; congruence between what you say and what you
do

6

100.00

0

0.00

0

0.00

0

0.00

6

1.00

Positive; looks for ways to be helpful and constructive

5

83.33

1

16.67

0

0.00

0

0.00

6

1.17

Flexibility; ability to adapt

5

83.33

1

16.67

0

0.00

0

0.00

6

1.17

Self-control; temperament under pressure

2

33.33

4

66.67

0

0.00

0

0.00

6

1.67

Table 13 (continued)
1
Research question and characteristic of EI component

n

2
%

n

3
%

n

4
%

n

%

t

3. What is the importance of social awareness EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools in the
Southwestern United States?

M
1.75

Knows how to read an audience

4

66.67

1

16.67

1

16.67

0

0.00

6

1.50

Is an active listener

3

50.00

3

50.00

0

0.00

0

0.00

6

1.50

Anticipates others’ needs

1

16.67

4

66.67

1

16.67

0

0.00

6

2.00

Understands a group’s dynamics

2

33.33

2

33.33

2

33.33

0

0.00

6

2.00
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4. What is the importance of relationship management EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools in the
Southwestern United States?
Cultivating purposeful relationships
Empathetic to others and their needs
Inspires teamwork
Leads through influence

1.46

6

100.00

0

0.00

0

0.00

0

0.00

6

1.00

5

83.33

1

16.67

0

0.00

0

0.00

6

1.17

3

50.00

3

50.00

0

0.00

0

0.00

6

1.50

1

16.67

3

50.00

2

33.33

0

0.00

6

2.17

Overall EI characteristics used in questionnaire
Note. 1 (essential), 2 (important), 3 (desirable), or 4 (not deemed valuable).

1.63

Five of the 16 characteristics reported essential when implementing the 10
distinguishers. The two most essential characteristics were integrity and cultivating
purposeful relationships because they were the only characteristics with perfect means of
1.0, but three characteristics of positive, flexibility, and empathetic to others and their
needs followed closely thereafter each with a means of 1.17. With an overall mean of
2.04, self-awareness was the least desirable component of EI, even less than the mean of
all EI characteristics combined at 1.63. Self-management was the EI component most
essential to implementing the 10 distinguishers with an overall mean of 1.25.
Relationship management was the second most valuable EI component with an overall
mean of 1.46, while social was the third most valuable component with an overall mean
of 1.75.
Summary
This chapter presented the results from a mixed methods descriptive case study
where participants completed a survey that required them to order various EI
characteristics from essential to not valuable and then participate in a semistructured
follow-up interview conducted using Zoom where they elaborated on their responses.
The participants were six BPL principals located throughout the Northern and Southern
California Regions of the Southwestern United States. Each research question
illuminated the importance of the self-awareness, self-management, social awareness, and
relationship management EI characteristics principals perceived as important when
implementing the 10 distinguishers on their campus.
The cumulative mean of all principal surveys revealed that principals primarily
perceive most EI characteristics as essential or important, yet a few principals ranked a
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handful of EI characteristics as desirable and one as not valuable. Principals scored selfmanagement and relationship management as the top two EI traits respectively with
integrity and cultivating purposeful relationships as the two most essential EI
characteristics specifically on their surveys. These were the only two characteristics all
participants identified as essential, and again, integrity is a characteristic of selfmanagement as cultivating purposeful relationships is a characteristic of relationship
management. Furthermore, positive, flexible, and empathetic followed suit with five of
the six participants also recognizing each of these characteristics as essential. Positive
and flexible are characteristics of self-management, while empathetic is a characteristic
of relationship management. In contrast, the surveys indicated that social awareness was
the least important EI trait and appropriate sense of humor was the least important EI
characteristic among principals.
However, through their follow-up interviews, principals indicated that social
awareness and self-awareness were the two leading EI traits respectively with knowing
how to read an audience and self-confidence as the most significant EI characteristics
specifically. Among all principals, each characteristic was referenced approximately 40
times at minimum where again knowing how to read an audience is a characteristic of
social awareness as self-confidence is a characteristic of self-awareness. Moreover,
anticipates others’ needs, understands group dynamics, and self-reflection were the
successive characteristics most frequently referenced among all principals with each one
being cited more than 30 times. Anticipates others’ needs and understands group
dynamics are characteristics of social awareness, while self-reflection is a characteristic
of self-awareness. Conversely, self-management was the EI trait with the fewest
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references among principals with positive and appropriate sense of humor as the least
referenced EI characteristic.
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CHAPTER V: FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS
Chapter V provides a synopsis of the research study including the purpose,
research questions, methodology, population, and sample. This chapter illuminates major
findings and conclusions that emerged from the research questions and then establishes
implications for action and recommendations for further research. Lastly, Chapter V
closes with the researcher’s final thoughts and reflection about the study.
Summary of the Study
Purpose Statement
The purpose of this mixed methods descriptive case study was to explore and
describe the importance of self-awareness, self-management, social awareness, and
relationship management EI characteristics as perceived by principals when
implementing the 10 learning distinguishers of Big Picture Learning (BPL) schools’
conceptual framework in order to support the academic success of ninth- to 12th-grade
students attending BPL alternative education schools in the Southwestern United States.
Research Questions
The following research questions were developed for this study:
1. What is the importance of self-awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
2. What is the importance of self-management EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
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principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
3. What is the importance of social awareness EI characteristics for implementing the 10
learning distinguishers of BPL schools’ conceptual framework as perceived by
principals of BPL ninth- to 12th-grade students attending BPL alternative education
schools in the Southwestern United States?
4. What is the importance of relationship management EI characteristics for
implementing the 10 learning distinguishers of BPL schools’ conceptual framework as
perceived by principals of BPL ninth- to 12th-grade students attending BPL alternative
education schools in the Southwestern United States?
Methodology
This mixed methods descriptive case study utilized semistructured, open-ended
questions to understand the perceptions of principals regarding the importance of EI
characteristics when implementing the 10 learning distinguishers of BPL schools’
conceptual framework in order to support the academic success of students attending
BPL alternative education schools. Principals engaged in a four-part interview comprised
of the following activities:
• Part I: Raised awareness and facilitated dialogue about the implementation process
and specific traits or practices that help principals experience success at their school
site.
• Part II: Introduced a 22-item survey allowing principals to categorize the attributes
necessary when implementing the 10 distinguishers by importance.
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• Part III: Explored the four EI characteristics ranked as essential, important, or
desirable by principals regarding attributes for implementation.
• Part IV: Offered principals the opportunity to include any additional attributes they
believed were essential, important, or desirable when implementing the 10
distinguishers.
Principals received the survey for Part II prior to the interview so they could
categorize the attributes in order of importance and return it to the researcher to be used
as a part of the process. This was a critical first step because it allowed the researcher to
group principals’ responses into the four EI characteristics and create the question guide
for a subsequent interview with each participant. Zoom allowed the researcher to
simultaneously conduct, record, and transcribe each interview through a virtual, face-toface platform to ensure validity. However, as an added measure of validity, the
researcher compared each transcription to its corresponding recording to confirm they
were an exact match. Each participant’s survey responses were compiled into a
document containing an EI quadrant that depicted his or her cumulative results.
The researcher used NVivo to code topics and patterns that emerged from the
interview transcripts. Major themes were established to group parallels and variations in
the answers provided by respondents. The resulting data revealed principals’ perceptions
regarding the importance of EI characteristics when implementing the 10 learning
distinguishers of BPL schools’ conceptual framework in order to support the academic
success of students attending BPL alternative education schools.
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Population and Sample
The target population for this study was the 18 BPL schools in the Southwestern
United States, and the sampling frame was concentrated to principals of continuation and
charter high schools. BPL principals with experience implementing the 10 distinguishers
were selected in order to provide the most useful information for accomplishing the
purpose of this study. Six principals representing six different school districts were the
subjects of this study. Four principals were from the Northern California region and two
principals were from the Southern California region.
The researcher secured five participants through a virtual introduction from the
Big Picture regional director for this region to BPL to select principals who met the
research criteria, but the researcher secured the final participant by personally reaching
out to a former colleague. Participants were chosen on a voluntary basis and as their
schedule allowed. E-mail was the primary means of communication for exchanging
pertinent information and setting appointments, but periodically phone conversations
were needed to convey certain details not fully understood via e-mail. The participants in
this study met the following criteria:
• They were current BPL principals of a school located within the Southwestern United
States who were willing to complete a survey, participate in an interview, and answer
follow-up questions if necessary.
• They had served as a BPL principal for at least 2 years.
• They actively participated in professional development for BPL school leaders.

118

Major Findings
The research questions guiding this study assessed the importance of EI
characteristics to BPL principals when implementing the 10 distinguishers in order to
support student academic success. Data collected from the six surveys and subsequent
interviews proved that EI characteristics are essential to principals when implementing
the 10 distinguishers, but in some instances the traits and characteristics principals
prioritized on their surveys differed from what they said during their interviews. The first
four major findings from this study were presented by research question, but the fifth
major finding was presented as a summation of information from all research questions.
Major Finding 1
Research Question 1 states, “What is the importance of self-awareness EI
characteristics for implementing the 10 learning distinguishers of BPL schools’
conceptual framework as perceived by principals of BPL ninth- to 12th-grade students
attending BPL alternative education schools in the Southwestern United States?”
According to their surveys, the researcher’s first major finding was that 75% of
principals ranked self-awareness EI characteristics (i.e., conscientious, self-confidence,
self-examining, appropriate sense of humor) as essential or important when implementing
the 10 distinguishers. They considered conscientious and self-confidence as the most
prominent characteristics. However, based on their interviews, self-confidence and selfreflections were the most referenced characteristics. Overall, principals believed that it
was important to take risks on behalf of students, regularly engage in self-monitoring
practices, remain mission and vision focused, and model the desired behaviors they want
other people to do. Participant 5 noted that principals “must not be afraid to step out on
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the ledge when it’s good for the students.” Furthermore, Participant 3 added all of the
following activities were not only important but non-negotiable
Self-regulatory, constantly releasing the ego, [remaining] incredibly centered,
being really self-aware about my own deficiencies, ensuring that the vision is
always maintained, relational modeling is just really, [and] being highly reflective
[when] I have to take a step back and go wait, wait, wait, wait.
Major Finding 2
Research Question 2 states, “What is the importance of self-management EI
characteristics for implementing the 10 learning distinguishers of BPL schools’
conceptual framework as perceived by principals of BPL ninth- to 12th-grade students
attending BPL alternative education schools in the Southwestern United States?”
According to their surveys, the researcher’s second major finding was that 100%
of principals reported self-management EI characteristics (i.e., integrity, positive,
flexibility, self-control) as essential or important when implementing the 10
distinguishers. They independently yet unanimously agreed that integrity was the most
noteworthy characteristic by each ranking it as most essential. Likewise, principals
discussed characteristics pertaining to integrity and flexibility most frequently during on
their interviews. Their conversations centered on the importance of modeling desired
behaviors, recognizing and embracing the constant need for improvement, being the
emotional anchors for their schools, especially during stressful situations; and they
respond appropriately to expressions of trauma and maintain a pleasant disposition as
they persist toward their goal(s). Participant 6 commented
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It is really important that teachers see that I can be very strong but also very, very
compassionate at the same time with the kids in front of them [by] being able to
go down and sit down with a kid and what work through [things]. A lot of these
teachers had never seen before, [and] this is quite different right for them to see.
Major Finding 3
Research Question 3 states, “What is the importance of social awareness EI
characteristics for implementing the 10 learning distinguishers of BPL schools’
conceptual framework as perceived by principals of BPL ninth- to 12th-grade students
attending BPL alternative education schools in the Southwestern United States?”
Pursuant to their surveys, the researcher’s third major finding was that 83% of
principals reported social awareness EI characteristics (i.e., knows how to read an
audience, active listener, anticipates others’ needs, understands group dynamics) as
essential or important when implementing the 10 distinguishers. They scored knowing
how to read an audience and active listening as the foremost characteristics. Similar to
their surveys, knowing how to read an audience surfaced as the most common
characteristic among principals during their interviews, but the next characteristic most
commonly referenced by principals during their interviews was anticipating others’
needs. This was different than what they indicated on their surveys. In general,
principals communicated that it was important to view, understand, and explain
expressions of trauma as unmet needs; remain committed to fearless advocacy of equity
for all; are intuitive in their practice love and human-centered leadership; and elevate all
voices, especially student voice, as they remain sold out to each student’s best interest.
Participant 2 explained BPL principals
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Are not afraid to speak up [and] say this is not equitable. They are fearless. They
are fearless and in advocating for the kids and advocating for equity. Equity and
activism run through their blood in every interaction [as they] make sure that they
are meeting the needs of everyone equitably and everyone is given opportunities.
Major Finding 4
Research Question 4 states, “What is the importance of relationship management
EI characteristics for implementing the 10 learning distinguishers of BPL schools’
conceptual framework as perceived by principals of BPL ninth- to 12th-grade students
attending BPL alternative education schools in the Southwestern United States?”
Pursuant to their surveys, the researcher’s fourth finding was that 91% of
principals reported relationship management EI characteristics (cultivates purposeful
relationships, shows empathy, inspires teamwork, leads through influence) as essential or
important when implementing the 10 distinguishers. They independently yet
unanimously agreed that cultivates purposeful relationships was the most noteworthy
characteristic by each principal ranking it as most essential. Comparable to their survey
results, principals presented characteristics pertaining to showing empathy and then
cultivating relationships most consistently during their interviews. They confirmed that it
was important to build and maintain trust through empathy and personal connections in
addition to having social emotional learning and restorative practices as norms on
campus.
They also confirmed establishing strong human connections with all stakeholders
and prioritizing people feeling relevant and important, modeling desired behaviors and
advocating for compassion by building relationships, creating an inviting atmosphere for
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all by celebrating accomplishments, and frequently providing compliments in addition to
providing team cohesion over personal power were all important practices as well.
Participant 1 stated
It is the work of the team, you know, all the players both classified and
certificated staff all being on the same page. You always have those dynamic
individuals that can do things, but the real charm of our success is that everyone
has always been involved and new people are educated and brought in as a part of
the culture and the movement. Everybody is on equal playing field; it is not like I
have a higher position or someone else's a lower position. Everybody is needed to
make it work and I think that is what makes it work, teamwork.
Major Finding 5
On their surveys, principals rated the four EI traits in the following order from
most to least important: self-management, relationship management, social awareness,
and self-awareness when implementing the 10 distinguishers. Overall, all four traits were
classified as essential or important among all six principals, but three of the four traits
each had mean scores of 1.75 or less while one trait had an had a mean score that was
slightly greater than 2.00—self-awareness with a mean of 2.04. Integrity and cultivating
purposeful relationships were the highest rated characteristics. In contrast, principals
elaborated on the importance of the four EI traits when implementing the 10
distinguishers in the following order of most frequently to least frequently during their
interviews: social awareness, self-awareness, relationship management, and selfmanagement.
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In general, each trait was referenced more than 40 times, but one trait was
overwhelmingly referenced more than the others. Its total number of references exceeded
the least referenced trait by more than 2.7 times and the other two traits by more than 55
and 37 times respectively—social awareness with 136 references. Knowing how to read
an audience and self-confidence were the most referenced characteristics among
principals.
Unexpected Findings
The research questions guiding this study assessed the importance of EI
characteristics to BPL principals when implementing the 10 distinguishers in order to
support student academic success. Data collected from the six surveys and subsequent
interviews proved that EI characteristics are important to principals when implementing
the 10 distinguishers and the absence of certain EI characteristics will cause principals to
struggle when implementing the 10 distinguishers. Consistent with the results of their
interviews and the two EI traits most frequently referenced, principals voluntarily
disclosed not knowing how to read an audience and not understanding group dynamics as
characteristics of the social awareness EI trait that will prevent principals from
successfully implementing the 10 distinguishers. In addition, they shared the same
sentiments for lack of self-confidence as a characteristic of the self-awareness EI trait.
Specifically, principals cited not taking risks on behalf of students, not listening to
students and harshly implementing consequences, employing a one-size-fits-all approach,
not practicing love and human-centered leadership, and not collaborating with
stakeholders when making decisions all as things that would prevent them from
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implementing the 10 distinguishers. Table 14 presents the common themes per Research
Questions 1 and 3 by frequency and percentage of references.
Table 14
Common Themes per EI Component Characteristic
Frequency of
references

Percentage of
references

3

25.00

Knows how to read an audience

5

41.67

Understands a group’s dynamics

4

33.33

Research question and characteristic of EI component
1. What is the importance of self-awareness EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework
as perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools
in the Southwestern United States?
Self-confidence; trust in one’s own ability
3. What is the importance of social awareness EI
characteristics for implementing the 10 learning
distinguishers of BPL schools’ conceptual framework
as perceived by principals of BPL ninth- to 12th-grade
students attending BPL alternative education schools
in the Southwestern United States?

100.00

Total
Note. N = 12.

Conclusions
The researcher drew the following conclusions from the major findings that
emerged during data analysis. Each finding elicited an independent conclusion. The
conclusions are presented in sequence to the research question they reference.
Conclusion 1
Self-confidence followed by self-examining and conscientious are the most
important self-awareness EI characteristics. Principals who employ these characteristics
when implementing the BPL 10 distinguishers will foster student academic success. The
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depth of self-awareness needed to successfully implement the 10 distinguishers suggests
that principals must be proficient at both the internal activities and external
manifestations that enable them to remain humble and hungry as they lead. As such, the
internal activities refer to the various ways principals remain intentionally committed to
ongoing self-discovery and self-improvement, while the external manifestations reflect
the bold and laser-focused ways in which principals must shepherd their teams in order to
continue advancing the work in spite of the challenges, dissenters, or doubters they
encounter. Goleman (2014) noted that in addition to leveraging their strengths, selfaware leaders know when to seek assistance, consistently pursue feedback on how they
can improve, are not insecure or hesitant to disclose their areas of growth, and
masterfully communicate common beliefs dear to the group as a means of compelling
them to action (Goleman, 2013).
Conclusion 2
Integrity and flexibility are the most important self-management EI
characteristics. Principals who employ these characteristics when implementing the BPL
10 distinguishers will foster student academic success. The degree of self-management
needed to successfully implement the 10 distinguishers suggests that principals must
define themselves by consistent and authentic actions that perpetually affirm the
narratives they champion while consciously residing in a state of calm anticipation
toward unknown circumstances and being rooted in an impenetrable belief of what is
most important. Actions nullify words and everyone’s eyes are always on the leader;
therefore, principals should seize every moment as an opportunity to purposefully
reinforce teaching, learning, and checking for understanding, especially when they make
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a mistake, because their actions define the cadence for everyone else. Goleman (2011)
observed that self-managed leaders are skilled at managing their emotions and
transforming their frustrations into fuel that propels them forward and amplifies their
learning. As such, the disciplined manner in which they execute their administrative
duties is contagious (Goleman, 2014).
Conclusion 3
Knowing how to read an audience followed by anticipating others’ needs and
active listening are the most important social awareness EI characteristics. Principals
who employ these characteristics when implementing the BPL 10 distinguishers will
foster student academic success. The measure of social awareness needed to successfully
implement the 10 distinguishers suggests that given the nature of this people-centered
work where each individual student is the most important person, the strides principals
must make to constantly remain attuned and respond most appropriately to expressed
needs have no limit. Principals must view this reality as both their privilege and their
responsibility. While it is not realistic for them to have all the answers or solve every
problem personally, an authentic and proactive sense of urgency informed by their ability
to be present in each moment, to identify the true source of indigence beyond what is
presented, and then to mobilize the corresponding resources through a collaborative yet
individualized approach is how a principal’s job is defined. Goleman (2011) established
that socially aware school leaders are fully present and engaged during conversations,
and this is evidenced through the active interest and concern they show toward people
despite their personal opinion(s) regarding the topic. He added that these leaders are also
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well-versed in successfully navigating bureaucracies that are reinforced by personal
agendas and other underlying interests (Goleman, 2011).
Conclusion 4
Cultivating purposeful relationships and showing empathy are the most important
relationship management EI characteristics. Principals who employ these
characteristics when implementing the BPL 10 distinguishers will foster student
academic success. The level of relationship management needed to successfully
implement the 10 distinguishers suggests that principals must prioritize lasting and
meaningful personal connections as the basis of their work and foundation of everything
they do. Recognizing the size, scope, and common sentiments of never being finished is
inherently associated with running a school. Principals must be skilled at progressively
transferring greater levels of excitement, ownership, and responsibility for accomplishing
a shared mission and vision to all members of the school community beginning with
internal stakeholders and then extending to external stakeholders. Goleman (2014)
emphasized that a clear, compelling purpose is a powerful unifier that can bring people
together to produce unparalleled group synergy and achieve unprecedented results.
However, this can only occur through initial and ongoing investments in people that serve
one more of the following purposes: honoring their vulnerability without criticism or
judgement, building their confidence, incorporating their input, empowering them, and
valuing their contributions in such a way that they vehemently reciprocate appreciation
without hesitation. As such, Goleman (2014) delineated that empathy was a central
ingredient necessary to attract and grow high-performing teams and explained that
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leaders have the ability to influence people’s emotional well-being either positively or
negatively (Goleman, 2011).
Conclusion 5
All four EI traits (i.e., self-awareness, self-management, social awareness, and
relationship management) are important, but the EI characteristics of self-confidence,
integrity, knowing how to read an audience, and cultivating purposeful relationships
surfaced as the most essential above all others within their respective EI trait areas.
Principals who employ these characteristics when implementing the BPL 10
distinguishers will foster student academic success. Principals value all EI traits and
characteristics when implementing the 10 distinguishers, and the difference in their
survey results compared to what they expressed during their interviews confirmed that
employing all EI traits enables them to be well-rounded leaders. According to
TalentSmart (2017), the paired priorities of self-management and relationship
management from principals’ surveys indicate that the corresponding actions of leading
with integrity and cultivating purposeful relationships are the most impactful things
principals do for themselves and for others. Conversely, TalentSmart also revealed that
the paired priorities of social awareness and self-awareness from principals’ interviews
reflected that the corresponding behaviors of reading an audience and being selfconfident are the greatest needs principals see and focus on for others and for themselves
when implementing the 10 distinguishers. If principals had to choose one characteristic
from each EI trait area, it would be these characteristics for these reasons.
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Conclusion 6
Lack of self-confidence as a self-awareness EI characteristic along with not
knowing how to read an audience and not understanding group dynamics as social
awareness EI characteristics will prevent principals from successfully implementing the
10 distinguishers and fostering student academic success. Beyond the possession and
application of EI characteristics as a key to success, principals also indicated that the
absence of specific EI characteristics and the ensuing results are comparably detrimental.
Through their interviews, principals reinforced the significance of knowing how to read
an audience and having self-confidence by highlighting how they need these
characteristics most frequently to do this work and how this work cannot be done without
these characteristics most frequently as well. This dual distinction was not made about
any other EI characteristics or any other EI traits excluding social awareness and selfawareness. Goleman (2014) reiterated that despite how intelligent, talented, or
experienced a person is, she or he will not be a truly phenomenal leader void of EI.
Implications for Action
These implications for action are offered in response to the established
conclusions. The researcher offered recommendations (in italics) then explained each
recommendation as a subsequent implication for action.
Implication 1
The BPL organization must use the research presented in this study to develop a
principal profile, an Emotionally Intelligent School Leader Profile (EISLP), that presents
the portrait of an emotionally intelligent school leader and the emotionally intelligent
practices in which they engage to support the academic success of their students.
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This research study proved that principals perceive all four EI traits (i.e., selfawareness, self-management, social awareness, and relationship management) as
important when implementing the BPL 10 distinguishers in order to best support student
academic success. However, the EI characteristics of self-confidence, integrity, knowing
how to read an audience, and cultivating purposeful relationships surfaced as the most
essential above all others within the respective EI trait areas. Therefore, this profile must
be widely distributed to new and aspiring principals who will lead BPL schools so they
can pursue a customized leadership development pathway for themselves as they guide
their staff and school in adopting and implementing the core tenants of BPL. Even
though each leader is a unique individual, this EISLP should be the standard toward
which all BPL principals aspire in the same way that the 10 distinguishers are the
standards toward which all BPL schools aspire.
Implication 2
Policy, credentialing, and certification-granting institutions such as California
Commission on Teacher Credentialing, institutions of higher learning, and professional
organizations like the Association of California School Administrators must use the
research presented in this study to develop a certificate for current and aspiring
alternative education school leaders centered on EI.
This research study proved that beyond the possession and application of EI
characteristics as a key to success, principals also indicated the absence of specific EI
characteristics. The ensuing results are comparably detrimental. Through their
interviews, principals reinforced the significance of knowing how to read an audience
and having self-confidence by highlighting how they need these characteristics most
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frequently to do this work and how this work cannot be done without these characteristics
most frequently as well. Very few organizations offer an industry-recognized
certification program that effectively prepares school leaders for the distinct demands of
leading an alternative education school, and very few alternative education leaders elect
these schools by choice. This reality often produces terrible results for all parties
involved. Therefore, this Emotionally Intelligent Alternative Education Leader
Certification will train leaders in the core competencies and nontraditional management
strategies leaders must possess and employ to experience success with alternative
education students.
Implication 3
County offices of education, school districts, charter schools, and other types of
educational institutions must use the research presented in the study to develop a
principal profile, an Emotionally Intelligent Administrator Profile (EIAP), that presents
the portrait of an emotionally intelligent school leader and the emotionally intelligent
practices in which they engage to effectively lead their alternative education campuses.
This research study proved that the paired priorities of self-management and
relationship management from principals’ surveys indicate that the corresponding actions
of leading with integrity and cultivating purposeful relationships are the most impactful
things principals do for themselves and for others. The paired priorities of social
awareness and self-awareness from principals’ interviews reflect that the corresponding
behaviors of reading an audience and being self-confident are the greatest needs
principals see and focus on for others and for themselves. If principals had to choose one
characteristic from each EI trait area, it would be these characteristics.
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Therefore, senior leaders within these organizations must realize that the student
outcomes they seek will occur consistently in all areas, but especially in alternative
education, when they expand the expectations they have of their administrators to be
emotionally intelligent leaders in addition to instructional leaders and the like. These
organizations must develop an EIAP comprised of emotionally intelligent practices as the
standard toward which their alternative education principals, and other principals or
school leaders, aspire because this will support the academic success of their students.
Implication 4
Alternative education school leaders in general and BPL school leaders in
particular must use the research presented in this study as a comprehensive reference
manual for the undisclosed leadership responsibilities inherent within their job.
This research study proved that an authentic and proactive sense of urgency
informed by their ability to be present in each moment, identify the true source of
indigence beyond what is presented, and then mobilize the corresponding resources
through a collaborative yet individualized approach is only one aspect of how a
principal’s job is defined. Therefore, the EI traits and characteristics, leadership best
practices, and stories presented here serve as a timeless manual for successfully working
with at-promise students and helping a team of people to do the same. The information
presented in this research study can serve as the foundation for leadership professional
learning communities, content for leadership retreats and conferences, a guide for
leadership lectures series and workshops, or appear in a leadership-oriented publication.
The information presented in this research study can also serve as the basis for ongoing
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professional development and coaching in emotionally intelligent leadership practices for
school leaders.
Implication 5
EI advocates and connoisseurs from other disciplines, professions, and even
people who are in intimate relationships with a significant other must view the research
presented in this study as transferable and applicable within their specific context.
This research study proved that the initial and ongoing investments in people that
serve one more purposes—honoring their vulnerability without criticism or judgement,
building their confidence, incorporating their input, empowering them, and valuing their
contributions—yield vehement reciprocation and appreciation without hesitation.
Therefore, representatives from these respective groups must review the major findings
and conclusions from this study, replace principal comments and actions with what they
should do from whatever perspective(s) they are reviewing this information, and observe
the results that follow. EI is universal and humans are emotional beings; therefore, the
intentional application of EI characteristics with oneself and other people will improve
their performance and enhance their interactions no matter what the setting.
Recommendations for Further Research
The findings from this study lend themselves to a broader inquiry of how
principals perceive the importance of EI characteristics when implementing the 10
distinguishers. Recommendations for further investigation relating to this topic include
the subsequent topics:
1. Continue this study and evaluate the academic performance of each school based on
common sources of quantitative data including public information accessible from the
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California Dashboard and other nonpublic information specific to each distinguisher in
order to triangulate the specific EI traits and characteristics that influence student
academic success the most.
2. Replicate this study in other Big Picture regions around the country to compare the
principal perceptions on the importance of EI characteristics in those regions with the
perceptions of principals within the Southwestern United States or other types of
alternative education schools.
3. Replicate this study in another school system or collection of schools that prioritize
principals being emotionally intelligent school leaders.
4. Expand this study to explore and describe the importance of self-awareness, selfmanagement, social awareness, and relationship management EI characteristics as
perceived by teachers when implementing the 10 learning distinguishers of BPL
schools’ conceptual framework in their classrooms to support the academic success of
ninth- to 12th-grade students attending BPL alternative education schools in the
Southwestern United States.
5. Conduct a comparative study to explore and describe the importance of selfawareness, self-management, social awareness, and relationship management EI
characteristics as perceived by principals of other types of high schools (i.e.,
comprehensive, private, International Baccalaureate, magnate programs, other
specialty schools, etc.).
6. Conduct a comparative study to explore and describe the importance of selfawareness, self-management, social awareness, and relationship management EI
characteristics in order to support the academic success of special population
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subgroups as defined by the California Department of Education and students of color,
especially young men of color, as perceived by high school principals.
Concluding Remarks and Reflections
My dissertation journey was one of the most powerful, painful, and profound
experiences of my entire life. At times, this 3-year journey seemed as if it would never
end due to the rigorous demands of the process alone, coupled with multiple life
challenges and transitions that were nothing short of life altering, and that too often
seemed to put me on the sideline and push the finish line further away. Though I initially
thought they would, completing a marathon and self-publishing my own book could not
compare to this experience. The closest experience I had, and what frequently became
my source of inspiration to keep moving forward whether I was taking baby steps or
crawling, was my 3-year journey to overcoming childhood obesity during my middle
school years because it provided a lot similarities for me.
I paint this picture not to tell a story of gloom and sorrow but to help you
understand how much this accomplishment means to me, how much I value everything I
learned, and how persistent I had to remain through one of the toughest years of my
entire life where I experienced the 3Ds—dissertation, divorced, and downsized. During
the second year of this program, after completing coursework and well into writing this
dissertation, I got divorced, and I was informed that the school where I worked was
closing at the end of year. To this end, everything I was researching about EI assumed a
totally different and much deeper meaning for me on a personal and professional level.
In addition to relying on my faith and my relationship with God, I truly had to apply
everything I was learning in order to survive. Therefore, this process for me became a
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labor of love and completing it a symbol of victory. It is from this perspective that I offer
the research presented in this study both to the academy and to the world at large as a
testament to my experience.
My plans for the future are to continue sharpening my EI and become an even
greater EI champion by promoting the seriousness of this competency everywhere that I
go and with every person with which I come in contact, especially young men of color
and young men in the church. For me, the role that EI, or a lack thereof, plays in human
interactions was one of the most significant lessons that I learned both personally and
professionally as a leader. Too often, men subconsciously serve as absent and/or
negative emotional role models for the young men and boys who look up to them. As
such, the current generation grows up and perpetuates so many of the emotionally
abusive and self-destructive behaviors that they grew up witnessing, and they do not even
realize it. I am going to be someone who breaks this cycle in one of the most
unsuspecting yet necessary places in existence, the Black church, and with one of the
populations that is so desperately deprived of emotionally intelligent coping skills to deal
with the life struggles they face—young boys and men of color. This is the next cause I
will assume as a part of my life’s work with my newfound knowledge in addition to
advancing the cause of EI in educational and other professional settings.
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APPENDIX C
Interview Process and Instrument
Introduction
Hello, my name is Amos Nugent III and I am a doctoral student at Brandman
University in the field of Organizational Leadership. I am currently researching
the Emotional Intelligence of principals and how this affects their ability to
administer a specialized learning model at their school.
Project Goals
Within this mixed methods, descriptive case study, I am required to interview
principals of alternative education schools that employ the Big Picture Learning
(BPL) model. The goal of my dissertation is to examine the importance of
Emotional Intelligence characteristics when implementing the ten learning
distinguishers of BPL schools’ conceptual framework in order to support the
academic success of 9-12th grade students who attend these schools as perceived
by principals.
Informed Consent
The interview will be audio recorded. All of the information gathered is for
research purposes only and your confidentiality will be maintained. The
responses of this interview will be coded, sorted into patterns and trends to
identify similarities amongst interview responses. This process of coding will
allow me to organize these themes found into data that can be used to develop my
study. The interview transcript will then be deleted and notes will be shredded.
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Did you receive the Informed Consent and Brandman Bill of Rights I sent you via
email? Do you have any questions or need clarification about either document?
The interview consists of four main open-ended questions. I appreciate your
willingness to participate in this study. We have scheduled an hour for the
interview. At any point during the interview you may ask me to skip a question or
stop the interview altogether. As mentioned, for ease of our discussion and
accuracy I will record our conversation as indicated in the Informed Consent. Do
you have any questions before we begin? Okay, let’s get started, and thanks so
much for your time.
Interview Content and Questions
Good Morning/Afternoon…Thanks you for consenting to meet with me. I
sincerely appreciate your involvement. Please be assured that all your responses
will be held in complete confidence. No one will associate you with the
responses you provide. What you say will be combined with what others say to
present an aggregate picture of what is important to principals when
implementing the ten distinguishers.
1. As you implement the ten distinguishers, are there certain traits or practices
that consistently help you to experience success?
If Yes:

If No:

A. How did you identify these traits or
practices?

B. Are there any other essential traits or
practices that characterize principals who
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A. C. What essential traits or practices
do you believe other BPL principals
identify as important to successfully
implement the ten distinguishers?
D. Are there any other essential traits
or practices that should characterize

successfully implement the ten
distinguishers?

principals who successfully
implement the ten distinguishers?

See below

See below

2. Here is a list of attributes that you may consider important to successfully implement
the ten distinguishers. Some undoubtedly are among those you just identified; others may
not be. I would like you to group these attributes into four groups: (Group “1”) Those
that are essential to have when implementing the ten distinguishers; (Group “2”) those
that are important to have when implementing the ten distinguishers; (Group “3”) those
that are desirable characteristics but not as important as groups 1 or 2; and (Group “4”)
those characteristics that may not deemed as valuable when implementing the ten
distinguishers. Please be very selective in your groupings. Try not to place too many
items into any one group, but the choice is yours. This is not a forced choice activity.
A. _____Professional experience (as a principal + other educational roles)
B. _____“Appropriate” sense of humor (“appropriate” defined in the eye of the
interviewee)
C. _____Positive; looks for ways to be helpful and constructive
D. _____Academic preparation and education (using a full credential as baseline)
E. _____Anticipates others’ needs
F. _____Leads through influence
G. _____Knows how to read audience
H. _____Empathetic to others and their needs
I. _____Flexibility; ability to adapt
J. _____Self-confidence; trust in candidate’s own ability
K. _____Fondness for and a natural attachment to students
L. _____Understands a group's dynamics
M. _____Self Control; temperament under pressure
N. _____Knowledge of the content for which the principal will be responsible;
O. _____Is an active listener.
P. _____Manages a school skillfully; evaluates staff appropriately
Q. _____Cultivating purposeful relationships
R. _____Is self-examining; uses self-reflection as an important tool for personal
improvement
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S.
T.
U.
V.

_____ Knows how to apply leadership strategies for all staff
_____Inspires teamwork
_____Is conscientious; really cares about what goes on at the school site
_____Integrity; congruence between what you say and what you do

3. If no or predominantly no EI domains are identified as “essential, important or
desirable” then skip to question #4:
If Self-Awareness

If Self-Management

Probe 1. You ranked (Appropriate
sense of humor, self-confidence,
self-examining, conscientious) as
(essential, desirable or important),
talk to me more about that or can
you describe what that might look in
action?

Probe 1. You ranked (Positive,
flexible, self-control, having
integrity) as (essential, desirable or
important), talk to me more about
that or can you describe what that
might look like in action?

Probe 2. How do these traits help a
Probe 2. How do these traits help a
principal successfully implement the principal successfully implement the
ten distinguishers?
ten distinguishers?
If Social Awareness
Probe 1. You ranked
(Understanding group dynamics,
Knows how to read audience,
anticipates others’ needs, is an
active listener) as (essential,
desirable or important), talk to me
more about that or can you describe
what that might look in action?

If Relationship Management
Probe 1. You ranked (Influencing
others, showing empathy,
cultivating relationships, inspiring
teamwork) as (essential, desirable or
important), talk to me more about
that or can you describe what that
might look like in action?

Probe 2. How do these traits help a
Probe 2. How do these traits help a
principal successfully implement the principal successfully implement the
ten distinguishers?
ten distinguishers?

4. Are there any other characteristics that we did not previously discuss that you feel are
important to the hiring of a principal?
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If Yes, then:
Can you talk to me about those characteristics and how they are important to the
principal role?
Table 1 Interview Instrument Codes

Identifying
Attribute Letter
Self-Awareness
Component
Self-Management
Component
Social Awareness
Component
Relationship Management
Component
General Attributes

B, J, R, U
C, I, M, V
E, G, L, O
F, H, Q, T
A, D, K, N, P, S

End of Interview
I appreciate your participation in this interview. I would like to offer you an opportunity
to make any final comments. Also, if follow up or clarifying questions become
necessary, would you be willing to participate? Thank you so much for your time today.
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APPENDIX D
Interview Worksheet

Name _____________________________________________________
Group 1 – Essential to implementing the 10 Distinguishers
Group 2 – Important to implementing the 10 Distinguishers
Group 3 – Desirable, Not as Important as Group 1 and Group 2
Group 4 – Not as Valuable

Self-Awareness

Self-Management

Social Awareness

Relationship Management

Self-Awareness Characteristics - B, J, R, U
Self-Management Characteristics – C, I, M, V
Social Awareness Characteristics – E, G, L, O
Relationship Management – F, H, Q, T
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General – A, D, K, N, P, S

APPENDIX E
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APPENDIX F
Field Test Interviewee Feedback Questions

1. How did you feel about the interview? Do you think you had ample opportunities
to describe what you do as a leader when working with your team or staff?

2. Did you feel the amount of time for the interview was ok?

3. Were the questions by and large clear or were there places where you were
uncertain what was being asked?

4. Can you recall any words or terms being asked about during the interview that
were confusing?

5. And finally, did I appear comfortable during the interview… (I’m pretty new at
this)?
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APPENDIX G
BUIRB Approval
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APPENDIX H
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APPENDIX I
Research Participant’s Bill of Rights
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